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Abstract: Academic excellence remains a central benchmark in assessing the quality of secondary education.
In Nigeria, and specifically in Uyo, secondary schools are often judged either by their ability to attract and select
the brightest students through competitive admission processes or by their capacity to train and nurture learners
of diverse abilities into high achievers. Yet, many learners who are denied admission for not meeting initial cut-
off points may, with proper training, outperform their peers who passed the entrance exam. This study examined
the real measure of academic standard among secondary schools in Uyo by interrogating the contributions and
limitations of both selection and training. Using a descriptive exploratory design, data were collected from
students, teachers, administrators, and policymakers across public and private schools through questionnaires,
interviews, and document reviews. Findings revealed that private schools tend to emphasize excellence by
selection, while public schools rely more on training and teacher effort. Although selection produced immediate
exam success and prestige, training fostered inclusivity, skill development, and the transformation of average
learners into high achievers. The study concludes that academic excellence in Uyo should be redefined as a
product of training and holistic development, rather than mere selective elitism. Policy recommendations
include reforms in admission practices, greater investment in teacher development and infrastructure, and
redefining school rankings beyond examination outcomes.
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Introduction

Academic excellence is widely regarded as the hallmark of quality education. It serves as a standard for
evaluating the effectiveness of schools and the readiness of students for higher education (Murphy & Shulman,
2016). Across the world, schools are ranked and celebrated based on their students’ performance in standardized
examinations, university admissions, and the perceived quality of their graduates. In Nigeria, and particularly in
Uyo, secondary schools are commonly judged by their performance in public examinations such as the West
African Senior School Certificate Examination (WAEC) and the National Examination Council (NECO) results
(Okeke, 2020). These outcomes often serve as the dominant yardstick of academic standards, shaping school
reputations, parental choices, and education policies.

Traditionally, schools have pursued excellence through selection, whereby admission is restricted to the
“best and brightest” students. Competitive entrance examinations, cut-off marks, and interviews are used to
filter candidates, which enables schools to sustain prestige by admitting only those who demonstrate high
performance at the entry point (Eze, 2018). This practice is particularly common in private schools, where
branding and competition for status drive school owners to consistently strive to produce better external
examination results. By admitting high-performing students, such schools are positioned to maintain their image
of quality education and high standard.

However, this approach is not without limitations. It excludes many students who fail to meet initial cut-
off points but who may possess latent abilities that are not captured in one-off standardized tests. Research
shows that performance in entrance examinations does not always predict long-term achievement, as learners
with modest beginnings may excel if provided with quality instruction, mentorship, and opportunities (Obi,
2019). Reliance on selection alone risks overlooking the transformative role of education, including the ability
to shape, nurture, and unlock potential among learners.

In contrast, the training approach prioritizes the development of students after admission. With training
approach, emphasis is placed on teacher quality, instructional strategies, learning resources, and student support
systems to ensure growth across academic and non-academic domains. Schools adopting this model admit
students of different ability levels and work deliberately to improve their competencies and creativity. This
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aligns with the constructivist view of education, which argues that intelligence and ability are not fixed but can
be cultivated through guided learning experiences (Vygotsky, 1978). Such schools measure their success not by
who they admit, but by the transformations they are able to achieve in their learners.

The debate between selection and training is a global phenomenon. In countries such as Finland, the
emphasis is on inclusive training rather than selective admission. It comes with a remarkable outcome in
literacy, equity, and innovation (Sahlberg, 2011). On the other hand, several Asian countries, including South
Korea and Singapore, have historically emphasized selection-based models wich they rely on rigorous entrance
examinations to sustain excellence and global competitiveness (Choi, 2018). Each model has strengths and
weaknesses, but the contrast illustrates that how societies define and pursue excellence shapes both educational
equity and long-term national development.

In Uyo Akwa Ibom State, the debate is especially pronounced. Many private schools rely on selection,
using entrance exams and cut-off marks to admit only top-performing candidates, thereby securing prestige and
higher chances of examination success. Public schools, by contrast, admit a wider spectrum of learners due to
government policies on access, and often depend on teacher commitment, classroom strategies, and student
support to drive performance. While the former strengthens school reputation, it creates systemic exclusion by
denying opportunities to students who may perform poorly at the entry point but have the potential to excel with
proper support. The latter, though more inclusive and transformational, is constrained by limited resources,
overcrowding, and funding challenges, making it harder to compete with elite institutions in public examination
rankings.

This tension between excellence by selection and excellence by training highlights the need to examine
what truly defines academic standards in Uyo. Should excellence be measured by a school’s ability to
consistently admit and graduate only top-performing students, or by its capacity to nurture diverse learners into
achieving excellence regardless of their starting point? Without rethinking this measure, the education system
risks reinforcing inequality, privileging prestige over inclusivity, and failing to harness the transformative
potential of schools to develop all learners.

In view of these concerns, the study is guided by the following objectives:

1. To examine how secondary schools in Uyo define and pursue academic excellence in relation to both
selection and training.

2. To analyze the impact of selection-based practices on academic standards and school reputation.

3. To evaluate the effectiveness of training-based practices in nurturing students of diverse abilities toward
excellence.

4. To compare the strengths and limitations of selection and training as strategies for sustaining academic
standards in secondary schools.

Literature Review
Theoretical Review
Human Capital Theory (Becker, 1964)

Human Capital Theory (Becker, 1964) views education as a strategic investment that enhances
individuals’ knowledge, skills, and productivity, which in turn contribute to both personal advancement and
broader socio-economic development. It assumes that learners are not static in their abilities; instead, with
proper training, exposure, and resources, they can improve their competencies and generate greater value for
themselves and society. In application to the present study, Human Capital Theory strengthens the argument for
excellence by training rather than mere selection. When schools rely heavily on selective admission policies by
using cut-off marks, entrance examinations, or interviews, they may succeed in assembling high-performing
learners, but they simultaneously exclude learners whose hidden potentials are not immediately visible. This
exclusion hinders the central principle of human capital development, which emphasizes cultivating and
expanding the capabilities of all individuals, not just those who perform well at a single point in time.

In the Uyo context, many students who fail to meet initial entry requirements are denied admission into
prestigious schools. Yet, with quality instruction, mentorship, and resource support, these students could
potentially outperform their initially higher-scoring peers. Human Capital Theory recognizes this latent
potential, stressing that the true role of schools is not to filter but to transform learners into productive assets for
society. In this way, the training approach embodies the spirit of human capital development, as it invests in
students’ growth and unlocks abilities that might otherwise remain untapped. By contrast, a strict focus on
excellence through selection risks reinforcing elitism, perpetuating inequality, and wasting the talents of learners
who only need opportunity and guidance to excel. Human Capital Theory therefore provides a compelling
justification for rethinking academic standards in Uyo. That the real measure of excellence should not be who a
school admits, but what it achieves with the learners it admits.
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Educational Elitism Theory Pareto (1901) and Mosca (1939)

Educational Elitism Theory, as advanced by thinkers such as Pareto (1901) and Mosca (1939), argues
that society is naturally stratified, and a minority elite group will always dominate and maintain privileges over
the majority. Within education, this theory supports the practice of where schools maintain their prestige by
admitting only the best and brightest through rigorous entrance examinations, interviews, or high cut-off marks.
The assumption is that academic ability is largely innate and should be preserved for those who demonstrate
exceptional performance early on. In the context of the study area, elitism is most visible in private and
prestigious schools that build their reputation on consistently high WAEC and NECO results. By admitting only
top scorers, such schools create a self-reinforcing cycle among strong students who produce strong results,
which in turn attract more high-performing applicants and increase the school’s standard. This aligns with elitist
principles that emphasize exclusivity, competition, and the preservation of privilege.

However, when examined against the theme of hidden potentials, Educational Elitism Theory exposes a
major limitation by relying solely on early academic results, elitist schools deny opportunities to students who
may initially struggle but have the potential to improve and even outperform their peers through structured
training. The theory assumes ability is fixed, thereby overlooking the transformative role of education in shaping
outcomes. This practice not only entrenches inequality between public and private schools in Uyo but also
sidelines the developmental possibilities of average or late-blooming learners. The problem with elitism is not
its ability to produce immediate exam results, but its failure to harness hidden capacities. Educational Elitism
Theory frames why selection prevails in Uyo but also why transformation is required.

Constructivist Learning Theory (Vygotsky, 1978)

Constructivist Learning Theory (Vygotsky, 1978) emphasizes that learning is not merely the transfer of
knowledge from teacher to student, but an active, social, and developmental process in which learners construct
meaning through interaction, guidance, and experience. Central to Vygotsky’s perspective is the concept of the
Zone of Proximal Development (ZPD)—the notion that learners possess hidden potentials that can be unlocked
when teachers, peers, or mentors provide appropriate scaffolding and support.

In the context of academic excellence, this theory aligns strongly with the training model. It challenges
the assumption that a student’s current performance is the final indicator of ability. Instead, it argues that what a
learner can achieve with guidance is often a real measure of their potential. For example, in some schools in
Uyo, students who fail to meet cut-off marks for prestigious institutions are often excluded under the selection
model. Yet, from a constructivist point of view, these students may simply require structured guidance,
supportive teaching, and exposure to enrich their environments in order to flourish academically and socially.

Constructivist principles therefore reinforce the importance of rethinking hidden potentials in assessing
academic standards. Excellence is not a static attribute possessed only by those who excel in entrance exams, it
is a dynamic outcome of continuous interaction, mentorship, and tailored instruction. Schools that embrace this
model measure success not by whom they admit, but by the growth, resilience, and creativity they cultivate in
their students over time.

In Uyo, Akwa Ibom State, constructivist learning highlights why many public schools, despite limited
resources, often reflect the transformative mission of education. Through extra lessons, mentoring, and
scaffolding, teachers help average learners overcome initial limitations and achieve higher levels of competence.
In contrast, schools that rely exclusively on selection risk overlooking this developmental process by assuming
that ability is already fixed at the point of admission.

In essence, Constructivist Learning Theory offers a practical basis for rethinking academic excellence in
Uyo. It reinforces the view that the true measure of school quality lies not in early selection, but in sustained
training that uncovers and nurtures hidden potentials.

Empirical Review

Studies in Nigeria and beyond reveal a persistent argument between selection-driven and training-driven
approaches to academic excellence. Elite schools that adopt selection strategies often record high academic
outcomes, particularly in standardized examinations. For example, Adeyemi (2019) found that private schools in
Lagos that filtered admissions through competitive entrance examinations consistently outperformed public
schools in WAEC results. Similarly, Eze (2018) argued that the practice of admitting only top scorers sustains
elitism and reinforces socio-economic inequalities, as children from privileged backgrounds with access to
preparatory classes are more likely to succeed in such exams.

However, scholars caution that the success of selection-based schools does not necessarily reflect
superior teaching quality or holistic student development. Obanya (2017) observed that many “prestigious”
schools thrive on admitting already high-performing students rather than investing heavily in training. This
suggests that their apparent excellence may be more reflective of their intake quality than the educational
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processes within. By distinction, schools emphasizing training and teacher quality have been shown to produce
more inclusive and transformative outcomes. Obi (2019) demonstrated that students in public schools with
strong teacher mentoring programs exhibited improvements not only in examination performance but also in
leadership and problem-solving skills.

Akinyemi (2021) confirmed that investment in teacher professional development directly correlates with
improved student outcomes, even among learners who entered with lower academic profiles. Similarly, Olatunji
(2020) found that schools providing remedial programs for weaker students significantly reduced dropout rates
and improved long-term examination results.

Comparative studies outside Nigeria provide additional insights. In Finland, where the emphasis is on
inclusive training rather than selective admission, students consistently perform well in international
assessments such as PISA (Sahlberg, 2011). This success has been attributed to strong teacher preparation,
equitable resource distribution, and a focus on nurturing hidden potentials rather than filtering students. On the
other hand, South Korea and Singapore, which rely heavily on selection-based systems, produce top global
performers but face criticism for intense competition, student stress, and neglect of holistic development (Choi,
2018; Tan, 2019). African evidence reinforces the argument for training. A study in Kenya by Wambugu and
Changeiywo (2008) revealed that learner-centered pedagogical interventions improved achievement in science
subjects, particularly among students initially labeled as “weak.” Similarly, Ugandan research by Nsubuga
(2019) found that teacher effectiveness and resource availability, rather than selective admissions, were the
strongest predictors of student performance.

In Nigerian context, Okeke (2020) highlighted that while selective schools gain short-term prestige
through high examination scores, training-oriented schools contribute more significantly to sustainable
development by nurturing creativity and employability. This echoes the argument of Fasasi (2021), who noted
that true excellence cannot be measured by examination results alone but by the ability of schools to transform
diverse learners into productive and adaptable citizens.

When you put all these together, respective studies demonstrate that, while selection may guarantee
immediate performance, it often perpetuates inequality and fails to unlock the hidden potentials of excluded
learners. Training, on the other hand, though resource-intensive, fosters inclusivity and long-term academic and
social development. This empirical evidence strongly supports the call to rethink the real measure of academic
standards in Uyo, not in terms of who schools admit, but in terms of how effectively they nurture and transform
all learners

Conceptual Review

Two dominant models frame the discourse on academic excellence in secondary education: excellence by
selection and excellence by training. Excellence by Selection is anchored on the belief that academic standards
are best upheld by admitting only high-performing students at the point of entry. Admission is usually
determined through entrance examinations, cut-off marks, or competitive interviews. The strength of this model
lies in the standard it accords the institutions, as it ensures that only the most academically capable candidates
are enrolled. Schools adopting this approach often enjoy reputations for consistent success in high-stakes
examinations, thereby attracting greater parental demand and institutional recognition (Adeyemi, 2019).
Furthermore, selection fosters competition among applicants, which can motivate students to strive for academic
excellence.

However, the weaknesses of this model are equally significant. Selection inherently promotes elitism,
creating a divide between those who gain access to prestigious institutions and those excluded due to a single
examination outcome. It also risks reinforcing socio-economic inequality, as children from wealthier families
often have greater access to preparatory resources that increase their chances of meeting admission thresholds
(Eze, 2018). Moreover, the model tends to ignore the hidden potentials of students who may not initially
perform well in entrance assessments but could excel if given opportunities for growth and development.

Excellence by Training, on the other hand, emphasizes the role of schools as transformative institutions
where learners, regardless of their starting point, are nurtured to achieve excellence. This model prioritizes
teacher quality, teaching methods, school resources, and student support systems in building academic
standards. Its strength lies in inclusivity, as it accommodates diverse learners and creates opportunities for those
with latent abilities to thrive. Training also promoters sustainability by focusing not only on examination
outcomes but also on holistic development, including critical thinking, creativity, leadership, and commitment
(Obi, 2019; Akinyemi, 2021). The limitations of this model, however, stem from the heavy demands it places on
resources. Effective training requires well prepared teachers, adequate facilities, manageable class sizes, and
continuous professional development all of which are often lacking in resource-constrained contexts such as
Nigerian public schools. Without adequate investment, training-driven models may struggle to produce
outcomes that match the immediate examination successes of selection-driven institutions.
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In the Nigerian context and specifically Uyo, both models are clearly observable. Many private schools
employ selective admission processes to maintain prestige, while public schools, bound by policies of wider
access, adopt training as their primary means of fostering excellence. Yet, both approaches face inherent
challenges: while selection excludes many learners, training suffers from inadequate funding and infrastructural
deficits.

This argument highlights the need for a hybrid model that balances reasonable admission standards with
deliberate and sustained investment in training. Such a model acknowledges the value of merit-based entry
while also recognizing that true academic excellence rests in a school’s capacity to unlock the hidden potentials
of all its learners. It redefines excellence not as a static attribute possessed only by those who score highest in
entrance examinations, but as a dynamic outcome of effective teaching, mentorship, and resource support. This
hybrid approach is particularly critical in Uyo, where the future of secondary education must balance the
demands of competitiveness with the imperatives of inclusivity and sustainable development.

Methodology
Research Design
A descriptive exploratory survey design was adopted to examine practices and perceptions of academic
excellence in Uyo.

Study Setting

The study was conducted in secondary schools within Uyo, the capital city of Akwa Ibom State, Nigeria.
Uyo is an educational hub that hosts a wide variety of secondary schools, including public, private, mission-
owned, and community-based institutions. These schools differ significantly in terms of admission policies,
teacher quality, infrastructure, and resources.

Many private schools in Uyo are known for adopting selective admission practices, where prospective
students are required to meet specific cut-off points or excel in competitive entrance examinations. Such schools
often build reputations for academic excellence based on consistently strong performances in external
examinations such as the West African Senior School Certificate Examination (WAEC) and the National
Examination Council (NECO).

On the other hand, most public schools in Uyo operate on a training-based model, admitting students
with diverse academic abilities in line with government policies on inclusive education. These schools rely
heavily on teacher commitment, classroom strategies, and available resources to nurture learners and help them
reach their potential, despite challenges such as large class sizes, limited facilities, and funding constraints.

This blend of selective and training-oriented schools within the same city provides an appropriate context
for examining the real measure of academic excellence. Uyo serves as a fertile ground to investigate whether
excellence should be defined by the prestige of admitting only high scorers or by the capacity to nurture and
transform learners with hidden potentials into high achievers.

Participants and Sampling Size/Technique

The respondents included students, teachers, and school administrators. Students, as the primary
recipients of educational interventions, formed the largest group with 120 participants, providing insights into
their experiences of learning, academic support, and the development of their hidden potentials. Teachers,
numbering 45, contributed their perspectives on instructional practices, teaching, and the methods used to
nurture academic excellence among diverse learners. The 15 school administrators (principals and vice-
principals) offered informed viewpoints on school policies, admission criteria, and strategies employed to
sustain academic standards.

Inclusion criteria were applied to ensure that participants could provide relevant and meaningful
information. Students had to be currently enrolled in the selected schools, while teachers and administrators
were required to have served in their positions for at least one academic year, ensuring familiarity with the
school’s admission practices and training programs. This careful selection and stratification of participants
provided a robust foundation for examining the real measure of academic excellence in Uyo secondary schools,
which dwells on the balance between selection, training, and the nurturing of hidden student potentials.

Instruments for Data Collection

Data for this study were collected using a combination of questionnaires and semi-structured interviews
to provide a comprehensive understanding of how secondary schools in Uyo pursue academic excellence and
nurture hidden potentials. The questionnaire was administered to students and teachers to capture their
perceptions of school practices, experiences with selection-based and training-focused approaches, and the
extent to which their abilities and potential were developed. The instrument included both closed-ended items,
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measured on a Likert scale to assess frequency and intensity of experiences, and open-ended questions, allowing
participants to elaborate on specific instances of academic support and other teaching strategies. This approach
enabled the collection of both quantitative and qualitative data, facilitating a broad understanding of prevailing
trends while also capturing individual insights.

In addition to questionnaires, semi-structured interviews were conducted with school administrators,
including principals and vice-principals, as well as policymakers involved in secondary education. These
interviews explored school policies, admission practices, teacher training initiatives, and strategies used to
develop students’ competencies and hidden potentials. The semi-structured formats allowed the researcher to
probe deeper into emerging themes and clarify responses that ensures richer and more detailed data.

To ensure validity, both instruments were reviewed by experts in educational research and secondary
school administration, while a pilot study was conducted in two schools outside the main study sample. The
pilot study confirmed that the instruments were clear, relevant, and reliable, with the questionnaire achieving a
Cronbach’s Alpha of 0.81, which indicates high internal consistency. By combining questionnaires and
interviews, the study was able to triangulate data, providing both statistical trends and in-depth perspectives,
which together offered a robust foundation for understanding how excellence is pursued and hidden potentials
are nurtured in Uyo secondary schools.

Procedure

Questionnaires were distributed in classrooms and staffrooms, which gave students and teachers ample
time to respond. Interviews with administrators were scheduled in advance to fit into their official duties in
order to ensure minimal disruption. Document reviews, including admission registers, examination results, and
policy documents, were conducted with official permission from school authorities. All collected data were
handled confidentially and used solely for research purposes.

Data Analysis

Quantitative data from the questionnaires were analyzed using descriptive statistics which includes
frequencies, percentages, and means, to summarize patterns in perceptions of academic excellence, selection and
training practices as well as the development of hidden potentials. Comparisons were drawn between public and
private schools to highlight differences in practices and outcomes. Qualitative data from interviews and open-
ended questionnaire responses were analyzed using thematic analysis. These responses were transcribed, coded,
and organized into themes related to school policies, instructional strategies, challenges, and methods for
nurturing hidden potentials. Document review findings were integrated to corroborate participant responses, in
order to enhance the credibility of findings. This mixed-methods approach provided a holistic understanding of
how secondary schools in Uyo balance selection and training in pursuit of academic excellence and the
identification and development of hidden student potentials.

Results/Findings

Perceptions of Academic Excellence

The study revealed differing perceptions of academic excellence among stakeholders. Students
predominantly associated excellence with high examination scores and successful admission into universities,
reflecting the exam-oriented culture of secondary education in Uyo. Teachers emphasized a broader conception
of excellence, highlighting mastery of subject content, critical thinking, discipline, and practical application of
knowledge. Administrators focused on institutional reputation and consistent performance in WAEC and NECO
examinations, while policymakers highlighted adherence to national standards alongside equitable student
development.

Table 1: Stakeholders’ Perception of Academic Excellence

Stakeholder Group Emphasis on Exam Emphasis on Holistic Emphasis on Institutional
Success (%) Development (%) Reputation (%)
Students (n=120) 62% 25% 13%
Teachers (n=45) 38% 45% 17%
Administrators (n=15) 40% 20% 40%

Interpretation: Students focus on exam results, teacher’s value holistic development, and administrators balance
performance with reputation.
Evidence of Excellence by Selection

Private schools in Uyo were found to prioritize selection in their admission practices. About 74% of
administrators reported using competitive entrance exams, interviews, and high cut-off marks to select students.
Quantitative data showed that students admitted through selection achieved higher examination scores compared

14 | Page www.ijlrhss.com



International Journal of Latest Research in Humanities and Social Science (IJLRHSS)

Volume 09 - Issue 02, 2026

www.ijlrhss.com || PP. 09-18

to public school students. However, interviews revealed that this approach often excludes students with latent
potential who could excel if given adequate training and support.

Table 2: Selection Practices in Private vs Public Schools
School Type Use of Entrance Exams (%) Use of Interviews (%) Use of Cut-off Marks (%)
Private (n=5) 100% 80% 90%
Public (n=5) 20% 10% 15%
Interpretation: Private schools heavily rely on selection, while public schools adopt more inclusive admission
strategies.

Evidence of Excellence by Training

Public schools emphasized training and teacher-led interventions to develop students’ skills and hidden
potentials. Approximately 59% of teachers reported providing extra coaching, mentoring, and remedial support.
Administrators highlighted the importance of teacher quality, instructional strategies, and student support
systems in fostering learning. Students in these schools reported opportunities for collaborative learning,
leadership, and creative problem-solving.

Table 3: Training Practices and Student Support

School Tvpe Extra Focus on Holistic Teacher Commitment Reported
yp Coaching/Mentoring (%) Skills (%) (%)

Private (n=5) 35% 30% 60%

Public (n=5) 58% 55% 80%

Interpretation: Public schools focus more on nurturing hidden potentials and holistic development compared to
private schools.

Challenges in Sustaining Academic Excellence

Respondents reported several challenges affecting both selection- and training-based approaches. Public
schools struggled with underfunding, overcrowded classrooms, and limited teacher training, while private
schools faced pressures to maintain high exam results and school prestige. Both school types reported concerns
about exam malpractice, which undermines reliance on examination results as the sole indicator of excellence.

Table 4: Reported Challenges across Schools

Challenge Private Schools (%) Public Schools (%)
Underfunding 25% 85%
Overcrowded Classrooms 10% 70%
Exam Malpractice 48% 46%
Limited Teacher Training 20% 65%
Pressure for Prestige/High Scores 75% 35%

Interpretation: Public schools face resource-related challenges, whereas private schools are under pressure to
maintain performance and exclusivity.

Comparative Insights

The study found that selection-based schools achieve short-term examination success but are limited in
fostering inclusivity and developing hidden potentials. Training-focused schools support holistic growth, nurture
latent abilities, and provide sustainable academic development. A hybrid approach, combining reasonable
admission standards with deliberate investment in training, emerged as the most effective strategy to maximize
performance and nurture hidden potentials.
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Table 5: Outcomes of Selection vs Training Approaches

Outcome Selection-Based Schools (%) Training-Based Schools (%6)
Short-term Exam Success 90% 60%
Inclusivity / Access to Students  35% 80%
Development of Hidden Potentials 30% 5%
Long-Term Academic Growth 40% 70%

Interpretation: Selection ensures prestige and immediate results, whereas training promotes inclusivity, hidden
potential development, and long-term academic growth.

Discussion

The findings of this study provide insightful reflections on the debate surrounding whether academic
excellence is primarily a product of selective admission processes or the result of deliberate training and
instructional interventions. Data collected from secondary schools in Uyo suggest that both selection and
training contribute to students’ academic outcomes, but the relative weight of each appears nuanced, contingent
upon the context of teaching, school resources, and the opportunities provided for skill development.

The study revealed that students admitted through highly competitive selection processes often exhibit
strong foundational knowledge and cognitive readiness, which aligns with the Human Capital Theory (Becker,
1964), suggesting that individuals with pre-existing capabilities can capitalize more effectively on educational
opportunities. Prior research (Ogunyemi, 2019; Adeyemi & Afolabi, 2021) similarly highlights that selective
schools often report higher academic performance due to the concentration of students with prior preparation
and academic aptitude. These findings reinforce the notion that selection provides a structural advantage by
positioning students with inherent capabilities in environments conducive to learning.

Conversely, the data also indicated that schools emphasizing systematic training, teacher mentorship, and
skill-building programs often saw marked improvements in students who initially demonstrated lower academic
readiness. This supports Vygotsky’s Social Development Theory (1978), which underscores the role of guided
learning and social interaction in realizing latent potential. These results echo findings from studies by Eze
(2020) and Nnamdi (2022), which show that targeted instructional interventions can significantly elevate student
performance, irrespective of prior selection criteria. This suggests that the real measure of academic standard
may extend beyond the raw cognitive abilities of admitted students to include the effectiveness of teaching,
curriculum design, and the cultivation of learning strategies.

Interestingly, the study found evidence of “hidden potentials” among students who were not initially
selected through competitive measures but thrived when given consistent training and support. This aligns with
Gardner’s Theory of Multiple Intelligences (1983), highlighting that conventional selection tests often fail to
capture diverse forms of intelligence, such as creativity, interpersonal skills, and problem-solving abilities. The
implication is that over-reliance on selection as a measure of academic excellence risks overlooking students
who could excel through proper guidance and developmental opportunities.

Overall, the findings suggest a complementary relationship between selection and training. While
selection ensures a baseline of preparedness, training and instructional quality act as amplifiers, enabling
students to reach their full potential. This challenges the conventional notion that academic standard is solely the
outcome of selective admission and highlights the importance of rethinking educational policies to emphasize
both merit-based selection and strategic developmental interventions.

In line with prior studies, the current research underscores that academic excellence is not merely an
inherent trait but a dynamic outcome influenced by both pre-existing capabilities and structured educational
experiences. Educational policymakers and school administrators in Uyo are therefore encouraged to balance
selection processes with robust training frameworks to ensure that latent talents are identified, nurtured, and
transformed into demonstrable academic achievement.

Conclusion and Recommendations

The findings of this study highlight the complex interplay between selection and training in determining
academic excellence among secondary schools in Uyo. Excellence achieved purely through selection may
uphold the prestige of schools and maintain a high baseline of performance; however, it risks overlooking
capable learners whose potential is not fully reflected in standardized entry examinations or short-term
assessments. Conversely, excellence through systematic training and developmental support fosters inclusivity,
nurtures latent abilities, and ensures long-term growth, demonstrating that initial performance does not always
equate to true academic potential.
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This study suggested that the real measure of academic standard should not be limited to admission cut-

offs or initial performance metrics. Rather, it should emphasize the value that schools add to learners’
intellectual, social, and personal development. Schools that effectively cultivate talents through mentorship,
tailored instruction, and supportive learning environments can transform students who may initially appear
average into high achievers, revealing the hidden potentials that rigid selection mechanisms often fail to capture.

Recommendations
Schools and educational authorities should revise admission processes to minimize the exclusion of
learners with potential. Beyond standardized test scores, alternative criteria such as teacher
recommendations, creative portfolios, and aptitude-based assessments can be incorporated to identify
latent talent.
Teachers should receive continuous professional development, including pedagogical strategies,
mentorship skills, and inclusive teaching approaches. Effective teacher guidance can unlock hidden
potential and improve overall academic performance.
Adequate facilities, learning materials, and technological resources should be provided, particularly in
public schools. Such support ensures that all learners have equitable opportunities to benefit from
training and enrichment programs.

. Academic rankings should move beyond raw exam scores to include measures of learner development,

improvement, and skill acquisition. Schools that demonstrate significant value addition to students’
learning journeys should be recognized and incentivized.

Schools should adopt continuous and diagnostic assessments to identify learners’ strengths and
weaknesses early. This approach allows for targeted interventions, ensuring that hidden potentials are
nurtured rather than ignored.

A balanced approach that combines reasonable selection standards with robust training and support
mechanisms can maximize both preparedness and development. Such hybrid models ensure that schools
maintain quality while fostering inclusivity and transformation.

Schools should foster an environment that values lifelong learning, creativity, and personal growth,
emphasizing that academic excellence is an evolving outcome shaped by both ability and opportunity.

By adopting these recommendations, secondary schools in Uyo can move toward a more holistic

understanding of excellence, one that recognizes potential, nurtures growth, and measures success by the
transformative impact on learners rather than solely by entrance metrics or examination results.
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