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Abstract: Teacher performance is in the spotlight in efforts to improve the quality of education, but teacher 

performance is often suboptimal, various factors, including lesson planning, leadership, and work climate 

influence teacher performance. Practices in the field show that many teachers, especially at the madrasah level, 

often make lesson plans only to fulfill administration. In addition, previous studies have shown mixed results 

regarding the influence of leadership and work climate on teacher performance. Some studies found a significant 

influence, while others showed a weaker influence. However, research that examines all three factors 

simultaneously is still limited, especially in the context of madrasah education in Indonesia.This study aims to 

fill the gap in research by analyzing the influence of lesson planning, madrasah principal leadership, and work 

climate on MTs teacher performance in the Madrasah Working Group 2environment in Semarang Regency. 

This study uses a quantitative research approach. 163 educators at KKM2 Semarang Regency were used as 

research samples. Data were collected using the proportional random sampling method. The research instrument 

used a questionnaire. Partial least squares (PLS) analysis was used to examine the value of the dependent 

variable based on the value of the independent variable in data analysis for hypothesis testing. The results of the 

study showed that partially, learning planning, leadership of the madrasah principal, and work climate have a 

positive and significant effect on teacher performance. Work climate has the largest coefficient of influence on 

teacher performance. This study provides important implications for policymakers, madrasah principals, and 

teachers in designing interventions to improve the quality of education. Policymakers must design more 

integrated teacher professional development programs, provide leadership training for madrasah principals, and 

create a conducive work environment to increase teacher motivation and productivity. 
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1. Introduction 
Harris & Sass (2014)emphasize that teacher performance is the most significant factor influencing 

student learning success in a school. Agreeing with this,Özgenel (2019) stated that teacher performance is 

crucial in achieving schools’ main goals. If teacher performance is low, it will be impossible to build effective 

schools. In line with this, research by Mulyani et al. (2020) also shows a close connection between effective 

teacher-teaching practices and overall school effectiveness. Therefore, teacher performance needs to continue to 

be improved to improve the quality of education in schools.  

As times change and technology develops, teachers must adapt to these changes and developments and 

always innovate to achieve the educational goals they wish to achieve. This requires teachers always to improve 

their performance. Article 10 paragraph (1) Law no. 14 of 2005 concerning Teachers and Lecturers, mandates 

that teachers must have pedagogical, personality, social, and professional competence. Based on this, ideal 

teacher performance must adhere to these competencies. In pedagogical competence, teachers must be able to 

identify the characteristics of students, be able to develop curriculum and learning plans, and be able to carry out 

educational learning activities. However, in reality, the learning carried out by teachers is not yet inclusive and 

learning planning is only an administrative task. Susanto (2016) added that it is not uncommon for teachers to 

try to show their best performance in aspects of planning and implementing learning only when visited by the 

principal or supervisor. The teacher will return to work as usual, even without thorough preparation and without 

high enthusiasm and enthusiasm. As stated by Efsanti (2019) there is no follow-up to the performance 

assessment carried out on teachers, often the performance assessment of teachers is only an administrative 

fulfillment. 

The next competency that a teacher must have is professional competency. Teachers must have a deep 

understanding of the subject matter being taught and always follow developments in educational science and 

technology. Apart from that, teaching experience also influences teachers' professional competence (Iswadi 

&Richardo, 2017; Rahayu et al., 2020). The role of teaching experience is also mentioned in research by 

Wahyuddin & Ismayanti (2020)which states that good mastery of content and pedagogical competence will be 

useless if teachers do not have teaching experience.Andriana et al. (2018) stated in their research, teachers who 

had less than 10 years of teaching experience had lower performance than teachers who had more than 10 years 
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of teaching experience.Efsanti (2019) stated differently that non-permanent teachers who had less teaching 

experience compared to PNS teachers had performance that tended to increase from the previous year, even 

though there was no difference in workload between them.  

In the field of education, the success of the teaching and learning process is greatly influenced by teacher 

performance. Teacher performance is a crucial factor in determining the quality of education and achieving 

educational goals. One important aspect that contributes to teacher performance is lesson planning. Learning 

planning must be made as well as possible because good planning will bring good results (Barnawi & Arifin, 

2022). With good learning planning, teachers can have clear guidelines about what will be taught, how the 

material will be taught, and the evaluation that will be carried out. This will help teachers to organize and 

deliver material more effectively, so as to increase students' understanding and mastery of the material. 

 Kubilinskiene & Dagiene (2010) state that a well-crafted learning plan gives teachers the power to have 

a better view of their class, a new understanding of learner needs, more opportunities for collaboration, space to 

try new teaching strategies, and is also a time to hone professional teacher skills, and increase self-confidence in 

the classroom. Ergawati et al., (2023) added that one of the objectives of learning planning is managing the 

allocation of available time, meaning that good planning will optimize learning time. However, lesson planning 

is not an easy thing. Learning planning is one aspect that is often neglected in education. Ritonga et al., 

(2023)revealed that of 15 respondents, 75% never made learning implementation plans, 10% sometimes and 

only 15% always made learning implementation plans. This is very unfortunate because teachers are both 

designers and managers of learning activities (Jaya, 2019). Teachers should pay special attention to learning 

planning because through learning planning teachers can determine what will be done and achieved in learning. 

Sudjana expressed the same thing that planning is basically used to systematically decide on actions to be taken 

in the future (Ibrahim, 2014). Thus, it can be stated that learning planning is an important part of learning. This 

can be seen from the aim of carrying out learning planning so that learning objectives can be achieved 

effectively and efficiently. 

The fact is that planning requires time, knowledge, skills and patience and teachers may become less 

interested after some time and develop a negative attitude. However, this is where the actual quality of a teacher 

can be seen from his ability to create and implement well-developed learning plans in the classroom, because 

this is a form of creativity from the teacher himself (Ihwani et al., 2023). Yuniati dan Prayoga (2019) in their 

research found that learning planning management had a positive effect on teacher performance. Other research 

also states that learning planning has a positive effect on teacher performance (Kuswahyuningsih, 2023). So it 

can be said that the better the learning planning, the teacher's performance will increase. Tanjung et al., (2022) 

stated differently that learning planning has a low influence on teacher performance. In addition, the research 

provides recommendations for reviewing the influence of learning planning on teacher performance because the 

research was conducted during COVID-19.  

The next factor that influences teacher performance is the leadership of the school principal. Susanto 

(2016) states that increasing teacher performance in learning can be achieved if the school principal as a leader 

is able to encourage teachers to improve their performance seriously and with high dedication to the tasks at 

hand. Therefore, without adequate support from the school principal to improve teacher performance, teachers 

will never carry out their duties, namely educating, training, guiding and developing the potential of each 

student to the maximum. In essence, leadership plays a very important role and has a function as a determinant 

of the success of any group or organization (Okoroji et al., 2014). The same thing was stated by Igwe & Odike 

(2016) who emphasized that just like other organizations, the success and failure of schools is very much related 

to the quality of leadership possessed by the school principal. Therefore, schools as educational organizations 

must be led by principals who can function their leadership roles well.  

Observation results show that the potential resources at MTs KKM2 Semarang Regency have not been 

utilized optimally. This indicates that there are opportunities for improvement and resource management. One of 

them can be seen from making learning plans that are only made for administrative needs, or even not making 

learning tools if they are not asked, of course this interferes with the school's effectiveness in achieving the 

desired goals. It seems that schools still have difficulty finding ways to combine teacher effectiveness and 

professional development in daily operations(Darling-Hammond et al., 2009). This can be resolved if the 

madrasa head exercises effective leadership. 

There has been a lot of research on the influence of principal leadership on teacher performance and 

states that principal leadership has a positive effect on teacher performance (Erlangga et al., 2015; Hardono et 

al., 2017; Gumilar & Munzir, 2018; Haq et al., 2019; Russamsi et al., 2020). However,Giantoro et al., 

(2019)andNoersanti et al., (2023) found that the principal's leadership did not show a significant influence on 

teacher performance. 

Another factor that is no less important in influencing teacher performance is the teacher's work climate. 

Teachers need to foster a positive and supportive work climate that encourages optimism, confidence, and hope 
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for the future. Research shows that a teacher's work climate is influenced by various factors, including 

institutional changes, managerial qualities of employees, level of cooperation with students, creative and 

conscientious work motivation, individual and career development conditions, socio-psychological climate and 

management style (Vinichenko et al., 2018). A teacher's work climate has a direct impact on the student learning 

environment (Fonseca et al., 2019) which then influences the teacher's performance. Several studies reveal that 

work climate has a positive and significant effect on teacher performance (Tosuerdi, 2018; Widyastuti, 2021). 

Widyastuti (2021) even stated that the work climate variable contributed the most to influencing teacher 

performance compared to other variables in her research. Meanwhile, research by Carudin & Agus (2022) 

revealed that working climate conditions are in the low category and their partial influence on teacher 

performance is also low. 

Previous research shows mixed results regarding the influence of learning planning, leadership and work 

climate on teacher performance. Some studies found a significant effect, while others showed a weaker effect. 

However, research examining these three factors simultaneously is still limited, especially in the context of 

madrasah education in Indonesia. Therefore, this research is worth testing. 

 
 

 

2. Method 
This research uses a quantitative approach with an explanatory research design. The method used in this 

research is causalanalysis or study of issues in the form of existing data in a population. Causal research aims to 

utilize a quantitative approach to determine the influence between the variables studied to test hypotheses or 

answer questions about the current condition of the issue being studied. The independent variables in this 

research are learning planning (X1), leadership of the madrasah head (X2), and work climate (X3), as well as 

teacher performance (Y) as the dependent variable. 

Research data was taken by giving a questionnaire. The sampling method uses a proportional random 

sampling technique. The unit of analysis in this research was 163 MTs teachers taken as research samples from 

a population of 274 teachers using the Slovin formula. To analyze the data, the SmartPLS 3.0 application was 

used. The SEM-PLS (Structural Equation Modeling - Partial Least Squares) approach was chosen because this 

research is latent and therefore requires indicators or questions to explain it. 

 

3. Results and Discussions 
3.1 Measurement Model Assessment (Outer Model) 

Partial Least Squares Structural Equation Modeling (PLS-SEM) analysis was carried out to test the 

relationship between research variables. One important result of this analysis is the loading factor value which 

shows the strength of the relationship between each indicator and its latent construct. In other words, this value 

informs how well the indicator represents the concept being measured. 

 
Figure1. Validity testing based on Outer Loading value 

 

Based on Figure 1, all outer loading values > 0.7 range from 0.716 to 0.953, which means they have met 

the validity requirements based on the outer loading value. So it can be concluded that all indicators in variables 

X1, X2, X3, and Y are valid. Next, validity testing was carried out based on the Average Variance Extracted 

(AVE) value. Meanwhile, reliability testing is carried out based on Composite Reliability (CR) and Cronbach's 

Alpha (CA) values. The CA, CR, and AVE values can be seen in Table 1. 
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Table 1. Reliability Testing 

  CA CR AVE 

Work Climate (X3) 0.988 0.989 0.825 

Leadership of The Madrasah Head (X2) 0.980 0.982 0.836 

Teacher Performance (Y) 0.981 0.982 0.727 

Learning Planning (X1) 0.982 0.984 0.842 

 

It is known that all AVE values are above 0.5, which means they meet the validity requirements based on 

AVE. All latent variables also had CR values greater than 0.7, ranging from 0.982 to 0.989. The dependability 

consistency estimate is considered appropriate. CA values ranging from 0.980 to 0.988 are also above 0.7. These 

findings provide strong evidence that the selected measurement items accurately capture the intended latent 

variable. 

 

3.2 Structural Model Assessment (Inner Model) 

R-square testing and significance testing utilizing path coefficient estimates were used to evaluate the 

structural model. 

 

Table 2. R-square Values 

 
R Square 

Teacher Performance (Y) 0.668 

 

Based on Table 2, the R-square value for the teacher performance variable is 0.668. These results 

indicate that 66.8% of teacher performance variables can be influenced by learning planning, madrasah 

head leadership, and work climate variables. 

 
Table 3. Results of Bootstrapping Research Data Calculations 

 

Original 

Sample (O) 

Sample 

Mean (M) 

Standard 

Deviation 

(STDEV) 

T Statistics 

(|O/STDEV|) 

P 

Values 

Work Climate (X3) ->Teacher 

Performance (Y) 
0.455 0.449 0.106 4.301 0.000 

Leadership (X2) ->Teacher 

Performance (Y) 
0.345 0.347 0.099 3.481 0.001 

Learning Planning (X1) -

>Teacher Performance(Y) 
0.367 0.362 0.099 3.701 0.000 

 

3.3 Results of The Effect of Learning Planning on Teacher Performance 

 Based on the results of the analysis obtained, it can be concluded that there is a positive and significant 

influence between learning planning on the performance of MTs teachers in KKM2 Semarang Regency. This is 

indicated by the coefficient value of 0.367 which indicates that every one-unit increase in the learning planning 

variable will increase the teacher performance variable by 0.367 units, assuming other variables are controlled 

constant. The significance of this influence is reinforced by the T-statistic value obtained of 3.701, which is 

greater than the critical value of the T-table at a significance level of 5% (1.96). In addition, the P-value of 0.000 

is much smaller than the significance level of 0.05, which indicates that the results obtained are very statistically 

significant. Therefore, the first hypothesis stating that learning planning has a positive effect on teacher 

performance can be accepted. These results follow previous studies (Yuniati&Prayoga, 2019; Tanjung et al., 

2022) which also stated that learning planning has a positive and significant effect on teacher performance. 

Good learning planning can improve teacher performance by (1) increasing the effectiveness of learning, 

students can more easily understand the material and achieve learning goals; (2) increasing teacher job 

satisfaction, teachers feel more confident and organized in carrying out their duties; (3) increasing teacher 

professionalism, teachers continue to learn and develop themselves. Therefore, teachers must be able to develop 

good, logical, and systematic learning planning, because besides being for the sake of implementing learning, 

learning planning is a form of "professional accountability"(Ihwani et al., 2023). 
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3.4 The Influence of Madrasah Principal Leadership on Teacher Performance 

Based on the results of the analysis obtained, it can be concluded that there is a positive and significant 

influence between the leadership of the madrasah principal on the performance of MTs teachers in KKM2 

Semarang Regency. This is indicated by the coefficient value of 0.345 which indicates that every one-unit 

increase in the madrasah principal leadership variable will increase the teacher performance variable by 0.345 

units, assuming other variables are controlled constant. The significance of this influence is reinforced by the T-

statistic value obtained of 3.481, which is greater than the critical value of the T-table at a significance level of 

5% (1.96). In addition, the P-value of 0.001 is much smaller than the significance level of 0.05, which indicates 

that the results obtained are very statistically significant. Therefore, the second hypothesis stating that the 

leadership of the madrasah principal has a positive effect on teacher performance can be accepted. 

Principal leadership qualities such as support, responsibility, discipline, and initiative contribute to better 

teacher performance (Melayu et al., 2023). The quality of the leadership of the madrasah principal is determined 

by the competencies he possesses, the managerial skills he has mastered, and the leadership style that is 

appropriate to the conditions of the madrasah, especially in managing the level of maturity and responsibility of 

teachers in carrying out their duties (Harahap et al., 2024). This suggests that teacher performance could be 

impacted by the madrasah principal's leadership. Soetari et al., (2022) stated that the effectiveness of the 

madrasah principal in managing the institution and educational staff has a significant influence on the quality of 

education in the institution. One of the elements of education that influences the improvement of teacher 

performance is the madrasah principal. The impact of the principal's leadership on teacher performance in 

various studies includes 15.1% (Romadhon& MS, 2021), 25,1% (AndikaSaputra et al., 2023), 35%  

(Jabar&Susilo, 2019) and 43,95% (Angga&Wiyasa, 2021). 

 

3.5 Findings Regarding the Impact of Work Climate on Teacher Performance 

The analysis in this study confirms the proposed hypothesis, namely that work climate has a positive and 

significant influence on the performance of MTs teachers in KKM2 Semarang Regency. The coefficient value of 

0.455 supported by a significant T-statistic value (4.301) and a very small p-value (0.000) indicates that the 

work climate variable is a strong predictor of teacher performance. These results indicate that the better the work 

climate felt by teachers, the higher the performance they show. This finding is in line with previous studies that 

highlight the influence of work climate on teacher performance is positive and significant (Burhanuddin et al., 

2021; Carudin & Agus, 2022; Khoirunnisa & Thomas, 2015; Tosuerdi, 2018; Widyastika & Agustina, 2021; 

Widyastuti, 2021). 

 

4. Conclusion 
The results of the study showed that partially, learning planning, leadership of the madrasah principal, and 

work climate have a positive and significant effect on teacher performance. Work climate has the largest 

coefficient of influence on teacher performance. This study provides important implications for policymakers, 

madrasah principals, and teachers in designing interventions to improve the quality of education. Policymakers 

must design more integrated teacher professional development programs, provide leadership training for 

madrasah principals, and create a conducive work environment to increase teacher motivation and productivity. 

 

References 
[1]. Andriana, J., Sumarsih, & D, D. (2018). Kinerja Guru PAUD Ditinjau dari Kualifikasi Pendidik, 

Pengalaman Mengajar, dan Pelatihan. Jurnal Ilmiah Potensia, 3(2), 18–23. 

[2]. Barnawi, & Arifin, M. (2022). Kinerja Guru Profesional : Instrumen Pembinaan, Peningkatan dan 

Penilaian (R. K. Ratri (ed.)). Ar-Ruzz Media. 

[3]. Burhanuddin, N. A., Amin, B., & Adil, M. (2021). Pengaruh Kepemimpinan Kepala Sekolah, Iklim 

Organisasi dan Kompetensi Guru Terhadap Kinerja Guru SMP Negeri 1 Pallangga Kabupaten Gowa. 

Competitiveness, 10(1), 129–148. 

[4]. Carudin, C., & Agus, K. (2022). Pengaruh Kepemimpinan Kepala Sekolah dan Iklim Kerja Sekolah 

Terhadap Kinerja Guru. Jurnal Ilmiah Pendidik Indonesia, 1(1), 30–37. 

https://doi.org/10.56916/jipi.v1i1.118 

[5]. Darling-Hammond, L., Wei, R. C., Andree, A., Richardson, N., & Orphanos, S. (2009). Professional 

Learning in The Learning Profession: A Status Report on Teacher Development in the United States and 

Abroad . 

[6]. Efsanti, R. N. (2019). Pengaruh Kinerja Guru Tidak Tetap Terhadap Efektivitas Pembelajaran Siswa di 

SD Se-Kecamatan Kranggan Kabupaten Temanggung. Jurnal Hanata Widya, 8(4), 78–87. 

[7]. Ergawati, Affan, I., Zulfahmi, T., Liesmaniar, C., Marsithah, I., & Milfayetty, S. (2023). Perencanaan 

Pengajaran dalam Kegiatan Pembelajaran. Guru Kita, 7(2), 212–225. 



International Journal of Latest Research in Humanities and Social Science (IJLRHSS) 

Volume 08 - Issue 01, 2025 

www.ijlrhss.com || PP. 01-07 

6 | Page                                                                                                                        www.ijlrhss.com 

[8]. Erlangga, E., Sugiyo, & Supriyo. (2015). Kepemimpinan Kepala Sekolah, Kompetensi Profesional 

Berpengaruh Terhadap Kinerja Guru BK Melalui Motivasi Kerja Guru. Jurnal Bimbingan Konseling, 

4(2), 72–78. 

[9]. Fonseca, S. L., Silva, L. C., Coelho, D. R., Santos, W. F. dos, Santos, L. F. S., Oliveira, L. M., Glória, J. 

P., Rosa, L. P., & Oliveira, M. De. (2019). Factors that Influence Organizational Climate in an Institution 

of Higher Education in the State of Tocantins. International Journal of Advanced Engineering Research 

and Science, 6(6), 575–579. https://doi.org/10.22161/ijaers.6.6.63 

[10]. Giantoro, H. M., Haryadi, H., & Purnomo, R. (2019). Pengaruh Kompetensi Guru, Kepemimpinan 

Kepala Sekolah Menurut Persepsi Guru dan  Motivasi Kerja Terhadap Kinerja Guru SMK Negeri di 

Kabupaten Purbalingga. Jurnal Ekonomi, Bisnis, Dan Akuntansi, 21(2). 

https://doi.org/10.32424/jeba.v21i2.1290 

[11]. Gumilar, G. G., & Munzir, T. (2018). Pengaruh Gaya Kepemimpinan Kepala Sekolah Terhadap Kinerja 

Guru SMA Global INDO-ASIA BATAM. JURNAL DIMENSI, 7(2). 

https://doi.org/10.33373/dms.v7i2.1710 

[12]. Haq, N., Tholkhah, I., & Primarni, A. (2019). Pengaruh Kepemimpinan Kepala Sekolah dan Efikasi Diri 

Guru Terhadap Kinerja Guru. Reslaj : Religion Education Social Laa Roiba Journal, 1(2), 173–188. 

https://doi.org/10.47467/reslaj.v1i2.108 

[13]. Hardono, Haryono, & Yusuf, A. (2017). Kepemimpinan Kepala Sekolah, Supervisi Akademik, dan 

Motivasi Kerja dalam Meningkatkan Kinerja Guru. Educational Management, 6(1), 26–33. 

[14]. Harris, D. N., & Sass, T. R. (2014). Skills, productivity and the evaluation of teacher performance. 

Economics of Education Review, 40, 183–204. https://doi.org/10.1016/j.econedurev.2014.03.002 

[15]. Ibrahim, N. (2014). Perencanaan Pembelajaran Teoretis dan Praktis. Mitra Abadi. 

[16]. Igwe, N., & Odike, M. (2016). A Survey of Principals’ Leadership Styles Associated with Teachers’ Job 

Performance in Public and Missionary Schools in Enugu State Nigeria. British Journal of Education, 

Society & Behavioural Science, 17(2), 1–21. https://doi.org/10.9734/BJESBS/2016/24961 

[17]. Ihwani, I., Harahap, H., & Rambe, Y. A. (2023). Efektivitas Perencanaan Pembelajaran IPS Terhadap 

Kinerja Guru dalam Mengajar. PEMA (JURNAL PENDIDIKAN DAN PENGABDIAN KEPADA 

MASYARAKAT), 2(2), 81–90. https://doi.org/10.56832/pema.v2i2.294 

[18]. Iswadi, & Richardo. (2017). Pengaruh Latar Belakang Bidang Studi, Tingkat Pendidikan dan 

Pengalaman Mengajar Terhadap Kemampuan Profesional Guru Pada SMA Kartika XIV 1 Banda Aceh. 

Genta Mulia, VIII(2), 27–40. 

[19]. Jaya, F. (2019). Perencanaan Pembelajaran. Fakultas Ilmu Tarbiyah dan Keguruan UIN Sumatera Utara. 

[20]. Khoirunnisa, F. N., & Thomas, P. (2015). Pengaruh Disiplin Kerja dan Iklim Kerja Terhadap Kinerja 

Guru Ekonomi/Akuntansi di SMA Negeri se-Kabupaten Wonosobo. Economic Education Analysis 

Journal, 4(1). 

[21]. Kubilinskiene, S., & Dagiene, V. (2010). Technology-Based Lesson Plans: Preparation and Description. 

Informatics in Education, 9(2), 217–228. https://doi.org/10.15388/infedu.2010.15 

[22]. Kuswahyuningsih, K. (2023). Pengaruh Workshop dan Perencanaan Pengajaran Terhadap Kinerja Guru. 

Journal Of Administration and Educational Management (ALIGNMENT), 6(1), 1–12. 

https://doi.org/10.31539/alignment.v6i1.5215 

[23]. Mulyani, H., Meirawan, D., & Rahmadani, A. (2020). Increasing school effectiveness through principals’ 

leadership and teachers’ teaching performance, is it possible? Cakrawala Pendidikan, 39(2), 279–292. 

https://doi.org/10.21831/cp.v39i2.28864 

[24]. Noersanti, L., Juniarti, J., & Hastin, A. (2023). Pengaruh kepemimpinan kepala sekolah, komunikasi dan 

sertifikasi guru terhadap persepsi kinerja guru. Jurnal STEI Ekonomi, 32(2), 161–170. 

https://doi.org/10.36406/jemi.v32i02.876 

[25]. Okoroji, L. ., Anyanwu, O. ., & Ukpere, W. I. (2014). Impact of Leadership Styles on Teaching and 

Learning Process in Imo State. Mediterranean Journal of Social Sciences. 

https://doi.org/10.5901/mjss.2014.v5n4p180 

[26]. Özgenel, M. (2019). The Role of Teacher Performance in School Effectiveness. International Journal of 

Education Technology and Scientific Researches, 4(10), 417–434. https://doi.org/10.35826/ijetsar.42 

[27]. Rahayu, D., Hawi, A., Mardeli, M., & Sofyan, S. (2020). Korelasi Antara Pengalaman Mengajar dengan 

Kompetensi Profesional Guru PAI di Madrasah Aliyah Negeri 3 Palembang. Jurnal PAI Raden Fatah, 

2(2), 183–201. https://doi.org/10.19109/pairf.v2i2.3734 

[28]. Ritonga, R., Aktar, S., & Dionogran, F. R. (2023). Pengaruh Kepemimpinan Instruksional, Iklim Sekolah 

dan Motivasi Kerja terhadap Kinerja Guru MIS Se-Kecamatan Rantau Utara di Kabupaten Labuhanbatu. 

Jurnal EduTech, 9(1), 49–60. 

[29]. Russamsi, Y., Hadian, H., & Nurlaeli, A. (2020). Pengaruh Kepemimpinan Kepala Sekolah dan 



International Journal of Latest Research in Humanities and Social Science (IJLRHSS) 

Volume 08 - Issue 01, 2025 

www.ijlrhss.com || PP. 01-07 

7 | Page                                                                                                                        www.ijlrhss.com 

Peningkatan Profesional Guru Terhadap Kinerja Guru di Masa Pandemi Covid-19. MANAGERE : 

Indonesian Journal of Educational Management, 2(3), 244–255. https://doi.org/10.52627/ijeam.v2i3.41 

[30]. Susanto, A. (2016). Konsep, Strategi, dan Implementasi Manajemen Peningkatan Kinerja Guru. 

Prenademedia Group. 

[31]. Tanjung, A. M., Siregar, B. A., Karim, A., Kartiko, A., & Saputra, D. (2022). Pengaruh Perencanaan dan 

Pengorganisasian Terhadap Kinerja Guru. Al-Mada: Jurnal Agama Sosial Dan Budaya, 5(4), 514–524. 

[32]. Tosuerdi. (2018). Pengaruh Pembentukan Iklim Madrasah dan KInerja Guru Terhadap Hasil Belajar 

Peserta Didik di Madrasah Aliyah Islamiyah Mundu Pesisir Kabupaten Cirebon. Risalah : Jurnal 

Pendidikan Dan Studi Islam, 4(2), 114–128. 

[33]. Vinichenko, M. V., Kirillov, A. V., Maloletko, A. N., Frolova, E. V., & Vinogradova, M. V. (2018). 

Motivation of University Authorities Aimed at Creating Favorable Learning Environment in the Course 

of Restructuring Higher Education Institutions. EURASIA Journal of Mathematics, Science and 

Technology Education, 14(5). https://doi.org/10.29333/ejmste/85489 

[34]. Wahyuddin, W., & Ismayanti, M. (2020). Persepsi Guru Mengenai Guru Ideal. JURNAL NALAR 

PENDIDIKAN, 8(2), 104. https://doi.org/10.26858/jnp.v8i2.15258 

[35]. Widyastika, A. R., & Agustina, M. T. (2021). Hubungan Antara Iklim Sekolah dan Kompetensi 

Pedagogik Dengan Kinerja Guru SMP. Journal of Psychological Perspective, 3(1), 27–33. 

https://doi.org/10.47679/jopp.311192021 

[36]. Widyastuti, Y. (2021). Pengaruh Kepemimpinan Kepala sekolah, Etos Kerja dan Iklim Kerja Terhadap 

Kinerja Guru SMK Muhammadiyah 1 Playen. Media Manajemen Pendidikan, 4(1), 1–11. 

https://doi.org/10.30738/mmp.v4i1.8567 

[37]. Yuniati, S., & Prayoga, S. (2019). Pengaruh Manajemen Perencanaan Pembelajaran Terhadap Kinerja 

Guru SMA Negeri di Kota Mataram. Jurnal Kependidikan: Jurnal Hasil Penelitian Dan Kajian 

Kepustakaan Di Bidang Pendidikan, Pengajaran Dan Pembelajaran, 5(2), 133. 

https://doi.org/10.33394/jk.v5i2.1811 
IJLRET 


