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Abstract: Teaching and learning of English as second/foreign language either in a multilingual, bilingual or 

monolingual country has been a bone contention among scholars since decades. The intricacies in the foreign 

language teaching and learning initiated healthy discussions in the past and at present too. The conclusive 

deliberations of academia direct us the need to re-examine and re-evaluate the on-going language education 

programme within the perspective of testing and evaluation in order to find out the lacunae and consequently 

ensure the better functioning of an educational system in a country. Needless to say, it will help a country in 

finding out the pitfalls of the unsatisfactory out comes if any, in the existing on-going language education 

programme (LEP). Furthermore, it would work as supplements for the betterment of a nation in terms of 

language evaluation.  In this technological and global era, the teaching and learning a foreign language (TLFL) 

should be looked upon as its most valuable resource in the national growth. English is now a lingua franca in the 

entire world. It connects the people of the world in general.  

The present study discusses in detail the issues and factors that are generally responsible for the 

conditions that become hurdles on way to the progress of the F LEP in a country. The purpose of this study is to 

provide an overview of some of the key issues and challenges related to evaluation and assessment within the 

domain of FLEP. The study is basically intended to draw the attention of policy makers, curriculum planners, 

syllabus framers, linguist, educationists, experts of language pedagogy text book writers, language teachers 

towards the significance of testing and evaluation of a country etc. It is hoped that the author‘s viewpoints, 

arguments, concluding remarks and suggestions would be in the wider interest of the country. This in turn will 

hopefully assist in better evaluating the on-going FLEP in the broader perspective.  

Key Words: Testing and Evaluation, teaching/learning of English as a foreign language, re-evaluation, 

assessment, NTS, FLEP 

 

1. Introduction: 
Figure 1: Benjamin Bloom 

"Education must be increasingly concerned about the fullest development of 

all children and youth, and it will be the responsibility of the schools to seek 

learning conditions which will enable each individual to reach the highest 

level of learning possible."                 

Benjamin Bloom (an American Educational Psychologist).   

 

Teaching and learning of English as second/foreign language either in 

a monolingual or in a multilingual country has always been a topic of 

debates, discussions and bone of contention among linguists, litterateurs and 

language pedagogues since decades. The complexities in the effective foreign 

language teaching and learning sparked enormous heated arguments in the 

past and at present too. Consequently it created a situation that demands the 

need to re-examine and re-evaluate the FLEP in a broader perspective in the light of the language evaluation. In 

this technological and global era the teaching and learning a foreign language should be looked upon as its most 

valuable resource in the national growth. English is now a connecting language in the entire world. It connects 

the people of the world in general. Assessment as a tool is used for the overall growth of the teaching and 

learning in the educational set up. Constructive debate around differences of opinion is always helpful, but too 

often disagreements about assessment and evaluation become entrenched and unproductive. This happens for a 

number of reasons, including: a failure to recognize that assessment needs to fulfill a wide range of legitimate 

purposes; an assumption that a single assessment tool will be able to serve all needs; a lack of awareness that it 

is the use made of assessment, not necessarily the assessment process itself, that will largely determine its 

impact; a tendency to search for universal solutions to assessment issues and neglect the significance of context. 
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Needless to say, an ideal assessment strategy would meet the needs of the country‘s prescribed goals. In an ideal 

FLES academicians along with the experts of testing and evaluation sit together when new learning 

programmes, curricula, examination syllabi etc. are being developed. But regrettably in practice testing experts 

as well educationists are called in rather late, when descriptors, targets, aims, levels etc. have already been 

formulated in all respects. 

The present study discusses in detail the issues and factors that are responsible for the specific condition 

of the teaching-learning English as foreign language (TLEFL) in the kingdom in general. The main objective of 

the of the study is to draw the attention of policy makers, curriculum planners, syllabus framers, linguist, 

educationists, experts of language pedagogy, text book writers, language instructors and whosoever associated 

with English as a foreign language  education programme (EFLEP). It is hoped that the author‘s viewpoints, 

arguments, concluding remarks and suggestions in the present study would be in the wider interest of the 

country. This in turn will hopefully help them better evaluate the existing and on-going FLEP in a broader 

perspective. Since ‗teaching‘, ‗learning‘ and ‗evaluation‘ are inter-linked and go side by side in any language 

instructional programme. The paper is therefore concerned with the ELTLP in Saudi Arabia with reference to 

testing and evaluation.  
 

Figure 2: Education Policy 
At present there is a need to evolve consensus and a 

clear cut National Policy on FLE in the kingdom which 

should decide the minimum level of competency in the 

target language. It will help in deciding for laying 

down the Minimum Levels of Foreign Language 

Learning (MLFLL) as a goal to the language teachers 

and learners with the aim that it would serve as a more 

focused approach to the on-going language teaching 

and learning programme in the country. These well 

defined and proposed MLFLL as a ―rationale criteria‖ 

in the domain of language teaching and learning will 

be mainly intended to provide the opportunities to overcome the disparities and fulfill the common requirements 

or needs of the foreign language learners. It is sine qua non to point out here that the competency in the target 

language concerns with the cognitive, psychomotor and affective domains as specified in Bloom‘s Taxonomy of 

Education. Apart from the language skills, language learning must also reflect the overall personality growth of 

the individual learners in due course of L2 learning necessarily in accordance with the educational objectives 

parallel to the levels of education. The notion of ‗levels‘ of education is represented by an ordered set, grouping 

LEP in relation to gradations of learning experiences, as well as the knowledge, skills and competencies which 

LEP is designed to impart. The normal levels of education reflect the degree of complexity and specialization of 

the content of an LEP, from simple to complex. Levels of education are therefore a construct based on the 

assumption that LEP can be grouped into an ordered series of categories. These categories represent broad steps 

of educational progression in terms of the complexity of educational content. The more advanced the 

programme, the higher the level of education. The classification of LEP by level aims to reflect their content. 

However, curricula are too diverse, multifaceted and complex to directly assess and compare the content of 

programmes across education systems in a consistent way. The achievement and outcome must be assessed 

within the domain of Bloom‘s Educational Taxonomy.  

 

Figure 3: Evaluation   

Needless to say, if the people possess good 

proficiency in the foreign language then it will have a 

positive impact as well as healthy growth on the pupil's 

personality as a whole which will consequently support 

in the healthy growth of the nation. Learning a language 

is deeply connected with the personality of an individual 

learner. That is why the significance of ―systematic 

evaluation‖ in language teaching and learning is being 

given due importance in the educational set up by the 

experts of testing and evaluation. It is true that due to the 

lack of proper testing and evaluation, the outcome of the 

entire process of FLTLP at present are not as satisfactory as it demands. There is the need that the FLEP in 

accordance with the level of the students must be properly looked within the perspectives of evaluation from top 
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to bottom and vice versa. Evaluation at present is one of the important growing disciplines and is sine qua non 

component in the language educational process. Keeping in view the students‘ competency in foreign language 

in colleges and universities it can be concluded that the present FLES in the kingdom if given due consideration 

in the area of LTE, it would be in the wider interests of the existing young generation and coming generation of 

youth too.   

Testing takes places at every stage of our lives, as well as in the language learning process. McNamara 

(2000) argues that there are a number of reasons for administering language tests, which play a powerful role in 

an individual‘s social and working life. Language teacher works with language tests since they need to evaluate 

their learners; language testing is also carried out for research purposes.  

 

2. Assessment: A key to Foreign Language Educational Reform: 
Learning targets are based on the needs of the students as determined by results of pre-instruction 

assessments. From these learning targets, evidence of students‘ learning and instructional strategies are derived 

from. Teachers then create assessments during the instructional process to check students‘ progress, monitor 

learning, and diagnose learning problems. The learning cycle then caps with a post-instruction assessment that 

would gauge students‘ learning and evaluate the effectiveness of teacher‘s instruction (McMillan, 2007). 

Figure 4: Assessment 

Assessment is an activity that engages both students and 

teachers in judgment about the quality of students‘ 

achievement or performance, and inferences about the 

learning that has taken place (David Boud & Falchikov, 

2006; Sadler, 2005). Second language assessment is done 

either to gauge a participant‘s actual level of 

competence/proficiency or to assess language 

development over a period of time (Alam, 2012; Bruton, 

2009). Assessment does have an impact on the students‘ 

approach to learning. The nature of the assessment 

determines the learning behaviour of the students as well 

as the teaching behaviour of teachers. Strong impact of assessment on the language learning process has been 

noted by a large number of researchers like (Crooks, 1988; Heywood, 1989). 

 

2.1 Teachers’ Training Programme: 

Figure 5: Teachers‘ Training Programme 

In our globalized world where the English language is 

used as an international means of communication, 

teaching English is becoming an educational field that 

is worthwhile exploring within the general education 

system. The studies pertaining to ELT deal with 

various issues and all of these issues are somewhat 

connected to the education of English teachers and 

learners. Therefore, it is very important for pre-service 

teacher education programs to have a structured 

evaluation system so that necessary changes can be 

made about the program. As stated by Peacock (2009), 

evaluation of these programs is the starting point on the 

way towards professionalization of the field of ELT. It also contributes to program improvement; therefore, 

systematic evaluation should be placed at the very heart of a program (Rea-Dickins and Germaine, 1998). 

Considering the relevant literature, it seems that evaluation of pre-service English teacher education programs 

has not been researched much so far. As Day (1991) points out, foreign language teacher education is quite a 

recent development when compared to teacher education in other areas. 

 

2.2 Process Evaluation: 

There are various purposes before initiating any kind of evaluation. One purpose of any evaluation is to 

examine and assess the implementation and effectiveness of specific instructional activities in order to make 

adjustments or changes in those activities. This type of evaluation is often labeled "process evaluation." The 

focus of process evaluation includes a description and assessment of the curriculum, teaching methods used, 

staff experience and performance, in-service training, and adequacy of equipment and facilities. The changes 

made as a result of process evaluation may involve immediate small adjustments (e.g., a change in how one 

http://www.languagetestingasia.com/content/4/1/5#B12
http://www.languagetestingasia.com/content/4/1/5#B42
http://www.languagetestingasia.com/content/4/1/5#B3
http://www.languagetestingasia.com/content/4/1/5#B14
http://www.languagetestingasia.com/content/4/1/5#B18
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particular curriculum unit is presented), minor changes in design (e.g., a change in how aides are assigned to 

classrooms), or major design changes (e.g., dropping the use of ability grouping in classrooms).  

In theory, process evaluation occurs on a continuous basis. At an informal level, whenever a language 

instructor talks to another instructor or an administrator, they may be discussing adjustments to the curriculum 

or teaching methods. More formally, process evaluation refers to a set of activities in which administrator and/or 

evaluators observe classroom activities and interact with teaching staff and/or students in order to define and 

communicate more effective ways of addressing curriculum goals. Process evaluation can be distinguished from 

outcome evaluation on the basis of the primary evaluation emphasis. Process evaluation is focused on a 

continuing series of decisions concerning program improvements, while outcome evaluation is focused on the 

effects of a program on its intended target audience (i.e., the students). 

 

3. Assessment and Foreign Language Teachers Education Programme: 
Figure 6: Assessment and Foreign Language Teachers Education Programme 

Assessment is one of the cornerstones of the learning 

process since it reveals whether the learning process results 

in success or failure (Dochy 2009; Kozhageldiyeva 2005). 

What is more, evidence from studies conducted in a range 

of educational contexts suggests that ―the typical teacher 

can spend as much as a third to a half of his or her 

professional time involved in assessment-related activities‖ 

(Crooks 1988; Dorr-Bremme 1983; Newsfields 2006; 

Stiggins 1999:23) and that special competence is required 

to do this job well (Stiggins 1999). Therefore, the issue of 

future language teachers preparation in the field of foreign language testing and evaluation has been a hotly 

debated topic in the field of education in the recent years (Brindley 2001; Gullickson 1984). 

Studies focusing on the relationship between teacher training and language testing and evaluation 

revealed four important results: First, second /foreign language assessment is a ―notoriously difficult domain of 

knowledge for students in second language teacher education programs because of the high level of abstraction 

around its key theoretical concepts, validity, reliability, and practicality, and how they need to be balanced 

against each other in designing and using assessment instruments‖ (O‟Loughlin 2006: 71). Second, language 

testing ―involves many technologies and developments which are different from language teaching, and yet it 

interacts closely with most aspects of language teaching‖ (Johnson & Johnson 2001:187). According to 

Gronlund (1985: 146), ―the construction of good test items is an art‖ that requires not only field knowledge and 

clear view of the desired outcomes but also ―a psychological understanding of pupils, sound judgment, 

persistence, and a touch of creativity‖. Third, since language teachers are not born testers (Jin 2010:556) they 

need to be thoroughly trained in language assessment concepts, skills and strategies. What specific concepts, 

skills and strategies are going to be taught, however, depends on the target audience (i.e., the students attending 

the course). Inbar-Lourie (2008: 394) states, for instance, that the ―shape or size‖ (i.e.,  the teaching content, 

methodology and materials) of the language testing course intended for teachers who are responsible for both 

teaching and assessment should be different from the one aimed at researchers and testing experts. Finally, 

assessment is ―an increasingly important domain of language teachers‖ expertise as the professional demands on 

them to accurately assess their students increase as the theory and practice of assessment continues to mature‖ 

(Bailey & Brown 1996; Brindley 2001; Newsfields 2006; O‟Loughlin 2006: 71). Despite the importance of 

assessment literacy in second/foreign language teacher education and the intricate and delicate nature of the 

process of preparing language testing and assessment (LTA) courses, very little research so far has been 

specifically devoted to the discussion of the content and teaching methodology and students‟ evaluation of LTA 

courses (Brindley 2001; Inbar-Lourie 2008; Johnson et al. 1999; Kleinsasser 2005; O‟Loughlin 2006). 
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4. Language Testing Courses: 
Figure 7: English Language Courses 

  
 

Among the few studies on language testing courses are the ones conducted by Bailey and Brown (1996), 

Brown and Bailey (2008) and Jin (2010). All three studies utilized questionnaires as data collection procedures 

and examined the characteristics of basic language testing courses offered at tertiary level in various countries in 

terms of instructors, teaching content, materials and methodology as well as the students‖ perceptions of the 

courses. The results of Bailey and Browns studies showed that topics such as test critique and test analysis, 

measuring the different skills, classroom testing practice, item writing (for different skills), item content and 

item quality analysis, item discrimination, the basic descriptive statistics for central tendency and dispersion, the 

theoretical issues involved in reliability and the general strategies for estimating test reliability, and the overall 

strategies for demonstrating validity were extensively covered in the majority of the examined language testing 

courses. What is more, the majority of the participating lectures believed that their students thought that LTA 

courses were interesting, useful and with a nice balance between theory and practice (Brown & Bailey 

2008:364). After comparing the results of their 1996 and 2008 studies, Brown and Bailey (2008) concluded that 

the language testing area is steadily developing. They accepted that new topics (e.g., consequential validity, 

testing in relationship to curriculum, computer based TOEFL that had not been included in the language testing 

curriculum in the earlier years were now deemed essential, but they also pointed out that there were many 

similarities in responses to items included in both the old and the new version of the questionnaire. Therefore, 

according to the authors, there is a stable knowledge base related to foreign language testing that is evolving and 

expanding, rather than shifting radically (Brown & Bailey 2008: 371). 

 

5. Definitions: 
5.1 Evaluation: ―a judgment about how good, useful or successful something is‖ 

5.2 Assessment: ―a process in which you make a judgment about a person or situation; or the judgment itself‖. 

5.3 Judgment: ―an opinion that you form, especially after thinking carefully about something‖ 

 

Figure 8: Basic concepts in language evaluation 

5.4 Content gradation: 

―The arrangement of syllabus content from easy to difficult‖ 

(Nunan, 1988, p. 158). 

 

5.5 Curriculum: 

―Principles and procedures for the planning, implementation, 

evaluation and management of an educational program. Curriculum 

study embraces syllabus design (the selection and grading of 

content) and methodology (the selection of learning tasks and 

activities)‖ (Nunan, 1988, p. 158). 

5. 6 Evaluation: 

Figure 9: Evaluation as a process 

Brown & Rogers (2002) define the term evaluation as ―the 

process of seeking to establish the value of something for some 

purpose‖ (Brown & Rogers, 2002, p. 289). 

 

5.7 Foreign language: 

―A language which is not normally used for communication in 

a particular society‖ (Tomlinson, 1998, p. x). 
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5.8 Materials: 

―Anything which is used to help to teach language learners. Materials can be in the form of a textbook, a 

workbook, a cassette, a CD-Rom, a video, a photocopied handout, a paragraph written on a whiteboard: 

anything which presents or inform about the language being learned‖ (Tomlinson, 1998, p. xi). 

 

5.9 Material evaluation:  

―The systematic appraisal of the value of materials in relation to their objectives and to the objectives of 

the learners using them. Evaluation can be pre-use and therefore focused on predictions of potential value. It can 

be whilst-use and therefore focused on awareness and description of what the learners are actually doing whilst 

the materials are being used. And it can be post-use and therefore focused on analysis of what happened as a 

result of using the materials‖ (Tomlinson, 1998, p. xi). 

 

5.10 Objective: 

―A statement of describing what learners will be able to do as a result of instruction‖ (Nunan, 1988, p. 

158). 

 

5.11 PPP: 

―An approach to teaching language items follows a sequence of presentation of the item, practice of the 

item and then production of the item‖ (Tomlinson, 1998, p. xii). 

 

5.12 Second/foreign language: 

―The term is used to refer to a language which is not a mother tongue but which is used for certain 

communicative functions in a society‖ (Tomlinson, 1998, p. xii). 

 

5.13 Syllabus: 

―a specification of what is to be taught in a language programme and the order in which it is to be taught. 

A syllabus may contain all or any of the following: phonology, grammar, functions, notions, topics, themes, 

tasks‖ (Nunan, 1988, p. 159). 

A syllabus is an expression of opinion on the nature of language and learning; it acts as a guide for both 

teacher and learner by providing some goals to be attained. Hutchinson and Waters (1987:80) define syllabus as 

follows:  

At its simplest level a syllabus can be described as a statement of what is to be learnt. It reflects of 

language and linguistic performance. This a rather traditional interpretation of syllabus focusing as it does on 

outcomes rather than process. However, a syllabus can also be seen as a "summary of the content to which 

learners will be exposed" (Yalden.1987: 87). It is seen as an approximation of what will be taught and that it 

cannot accurately predict what will be learnt. Next, we will discuss the various types of approaches available to 

course designers and the language assumptions they make. If our assumptions about the nature of linguistics and 

language learning are one of "language as communication" (Richards and Rodgers 1986:69) then a syllabus 

based around activities and tasks which promote real and meaningful communication will seem advantageous.  

 

6. Need for an International Assessment: 
There is an urgent need for an International Assessment (IA) in the kingdom. IA is an assessment which 

is mainly concerned with the outcome of an assessment of a country to be critically seen at par with the 

international standards. Furthermore, it allows us for educational achievement to be compared across countries.  

It is concerned with measuring trends or progress in the concerned area. IA may identify percentages of 

students in countries who meet standards for a given course. It helps educationists, curriculum planners, policy 

makers, experts of testing and evaluation to measure the success of their country‘s foreign language education 

policy. IA helps to make sure that learners will have the knowledge and skills necessary to be productive 

members of an improving economy and effective citizens of a developing democracy.  

Figure 10: IA is cyclical in nature 

It depends on the programme measurements are repeated every three or 

five years. On the basis of the outcomes it can be shown if a country 

has progressed compared to their performances during earlier cycles, in 

absolute terms and also in relation to other countries.  
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7. Arab Countries in general Need National Testing Service (NTS): 
Figure 11: Palm trees to give a sense of Arabic speaking countries 

Both India and Pakistan have NTS in their country‘s 

educational system. Like other countries Arab countries 

too need NTS in order to assure the smooth functioning of 

the both mother tongue as well as foreign language 

education programme. In Saudi Arabia, in the past two 

decades there is a tremendous increase of English 

language students in the colleges and universities in these 

countries. There is a pressing need of the rapidly 

expanding EFL learners‘ population. In a situation like 

this where the world is moving fast in the direction of 

globalization and technological era. National Testing 

Service in its educational edifice is a major challenge and also is the need of the hour. Needless to say, without 

the proper testing and evaluation a nation cannot grow fast at par with other countries.  

 

7.1 NTS in brief: Determine the Purposes of the Monitoring and Evaluation Mechanisms and Assess 

Information Needs: 

The establishment of NTS in the country will not only help the FLE but also help in monitoring the 

smooth functioning of the mother tongue education as well as the foreign language education. 

 

Figure 12: NTS: National Testing Service 

The NTS team members would discuss and build 

consensus on the purposes of a monitoring and evaluation 

system. This will determine what reporting systems are needed, 

how often these mechanisms are used, and how they will 

influence ongoing teaching and learning in the country. 

To assist in developing a consensus on the purposes of a 

monitoring and evaluations mechanisms, it may be useful to 

determine the information needs in each area. This information 

needs assessment can be developed in the form of a matrix and 

can be organized according to the concerned constituents involved. NTS will play an important role in 

monitoring and evaluating the whole education systems. It will help a country to learn its own activities and 

results, and to support internal planning and development. 

 

7.2 Integrating monitoring and evaluation: 

Monitoring and evaluation systems should be developed when an organization first starts up, so that 

collecting information becomes part of everyday life. Often there are later opportunities to expand, develop or 

focus monitoring or to carry out more developed evaluation: 

When an organization is changing or developing if it is applying for or has received new funding when 

information is needed for assessment against quality standards when information is needed for strategic 

planning.  

 

7.3 Developing a monitoring and evaluation plan: 

Figure 13: Discussion to develop a monitoring and evaluation plan 

Drawing up a monitoring and evaluation plan will help to think about how it will carry out monitoring 

and evaluation over the years or over the lifetime of a progrmme. 

It will consider: 

¶ When will different information be collected? 

¶ Who will carry out and manage the activities? 

¶ How will information be collected, analyzed and 

presented? 

¶ How will monitoring and evaluation findings be used in 

short-term planning and decision making, and quality 

reviews 
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7.4 Collecting monitoring information: 

Finding ways to collect monitoring information is a key part of monitoring and evaluation. Tools for 

collecting data can be grouped under four basic heads: 

¶ Surveys and questionnaires  

¶ Observation 

¶ Interviews  

¶ Keeping records and notes. 

 

The monitoring and evaluation cycle 

There are four key phases in the monitoring and evaluation cycle: 

 

Figure 14: Evaluation Cycle 

Description of the diagram: The four stages of monitoring and 

evaluation - planning, monitoring, and evaluation, using the findings - 

are represented as a continuous cycle. 

 

7.5 What is evaluation? : 

Monitoring information may be reported intermittently on the 

basis of fixed period of time. Evaluation – taking stock and making 

judgments – is likely to be carried out less frequently.  

Evaluation often uses monitoring information that has been 

produced over a period of time. However, this is not always available, 

and evaluation may use one-off methods of enquiry. Often the best combination is bringing together regular 

monitoring data with additional information gathered against specific key questions. An organization should 

think about evaluation from the start, so that monitoring can be carried out with evaluation in mind. This process 

of evaluation cycle will function as a control mechanism of the on-going LEP. 

 

8. Language Assessment and Evaluation: It’s significance in FLTL: 
Language Evaluation and assessment is one of the areas of applied linguistics which has not been given 

much attention comparatively. The experts of testing and evaluation are of the opinions that language education 

and Language 

Figure 15:  Language Assessment and Evaluation is a systematic process  

 
Evaluation and assessment are the two sides of the same coins and should go side by side.   The proper 

assessment and evaluation of FLEP from the top to bottom will be quite beneficial for millions of learning 

English Language in various school, colleges, universities, educational institutions in the kingdom. The future of 

a nation lies in the proper testing and evaluation. It gives us clear picture of the required outcome after a 

specified period of time.  

―Evaluation is the systematic collection of information about the activities, characteristics, and outcomes 

of programs to make judgments about the program, improve program effectiveness, and/or inform decisions 

about future programming.‖ (Patton, 1997, p. 23). Weir & Roberts (1994) provide a good overview of the 

development of theory and practice in language program evaluation, based primarily on their experiences as 

internal and external (Overseas Development Administration, ODA) evaluators., viewing "evaluation as 

contributing to understanding and thereby to general professional accountability and development as well as 

satisfying any contractual accountability requirements" (p. 10). Peacock (2009) defines language program 

evaluation as "the systematic attempt to gather information in order to make judgments or decisions for 

justifying and/or improving a program that targets the development and use of learners' language abilities " (p. 

2). Tucker & Cziko (1978) describe evaluation as knowledge formation for formative and summative purposes. 
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They suggest that instead of making judgmental decisions about the programs, evaluators should "evaluate the 

relative strengths and weaknesses of a variety of program alternatives and to specify the conditions under which 

each might be more or less successful" (p. 433). Kiely & Rea-Dickins (2005) argue that program evaluation is 

about the relationships between different program components, the procedures and epistemologies developed by 

the people involved in programs, and the processes and outcomes which are used to show the value of a 

program accountability and development. Norris (2009), Harris (2009), Hill & Tschudi (2008), and Sullivan 

(2006) stress the importance of program evaluation in collegiate foreign language programs to obtain useful and 

timely feedback of an experimental foreign-language class. They emphasize the need to focus on the use of 

evaluation for improving language programs and teaching practices. They argue that the increased demand for 

evaluation resulting from greater emphasis on accountability provides an opportunity for evaluators to increase 

awareness of evaluation for developmental purposes. Horwitz, (1985) found that formative evaluation can help 

to monitor both teacher and students' classroom behavior, inform instructional modifications, adjust pedagogical 

tasks, and raise unanticipated issues in time to try to solve them. Kiely (2009) advocates for evaluations that 

focus more on understanding the contextual features of programs. Three contextual features that she views as 

particularly important are: innovation, teachers at work, and the quality of the student learning experience. Kiely 

concludes that to maximize learning, program evaluation needs to become ―a socially-situated cycle of enquiry, 

dialogue, and action‖ (p. 99). 

Evaluation is an integral part of education. It affects the way students study, their motivation, 

performance and their aspirations. At schools, colleges and universities levels, it enables government officials 

from the Ministry to assess the quality of education offered throughout the country. At curriculum level, it gives 

us an idea of whether the curriculum we have set up – means – is leading us to our educational goals/objectives 

– ends. As a teacher, this module will give us an idea of the importance of evaluation in education. It would also 

help you us come up with appropriate means of measuring and evaluating students. Evaluation helps in 

understanding the interconnections between/among curriculum, goals, objectives, testing and evaluation 

consequently provides new insights and perspective on how to use evaluation results. 

 

9. The Purpose of Evaluation: 
Evaluations of language educational programs have expanded considerably over the past three decades. 

The main purpose of a program evaluation can be to "determine the quality of a program by formulating a 

judgment" Stake and Schwandt (2006). The process of Testing and Evaluation is employed to assist 

reproductive decision-making. Testing and evaluation of language education programme in general are very 

important components of language teaching/learning. Testing as well as evaluation becomes an integral part of 

teaching because it provides significant feedback/ information or inputs about the growth and achievements of 

overall on-going language educational progamme.  

 

Figure 16:  Evaluation is a very serious job in nature 

 
Effective testing /evaluation and required satisfactory outputs are two sides of the same coin. A 

curriculum is what constitutes a total teaching- learning programme composed of overall aims, syllabuses, 

materials, methods and testing in short. It provides a framework of knowledge and capabilities, selected to be 

appropriate to a particular level. Test evaluates not only the progress and achievement of students but also the 

effectiveness of the teaching materials and methods used. 
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Figure 17:  The purpose of Evaluation is to make someone able and in a position to take actions based on 

findings. 

 

 

                          

 

 

  

 

 

 

 

 

 

 

 
In its simplest formulation, assessment provides information on whether teaching/learning has been 

successful. However the information it provides has a number of potential different audiences whose precise 

requirements may vary. Classroom teachers need regular information on how pupils‘ knowledge, skills and 

understanding are developing, both to inform how they should adjust their teaching and to determine what kind 

of feedback is needed to improve pupils‘ learning. On the other hand, school principals and policy makers need 

additional, broader information on the quality of education in a school or country. The sort of comparative data 

required for this purpose needs a high level of reliability and uniformity. In the case of language as school 

subject this requirement is challenging because it is difficult to create tests which are manageable but at the 

same time faithful to the aims of the subject. Employers and society at large also need reliable information 

which can help certify achievement and provide a basis for selection. Parents too require information which can 

help them understand their children‘s achievements and limitations in the learning institutins. Students 

themselves need to know how they are progressing and how to improve their performance but they may need to 

be protected from the potentially de-motivating effects of negative assessment.  

The concept of ‗accountability‘ when used in relation to assessment usually refers to the imposition of 

systems of assessment external to the learning process as a form of ‗policing‘ of standards to ensure that the on-

going FLES in a country is functioning effectively. But the term may be employed more broadly and more 

positively than this, referring to the different obligations that are relevant to all. Language instructors have a 

responsibility to the students but also to the needs of the wider society. Educationists and Policy makers clearly 

have a duty to the public and need to ensure that the education system is delivering results but they also have 

responsibilities to the individual learners and need to consider consequences of policies in those terms. The 

concept of accountability interpreted in this way will take people outside of vested interests in order to see the 

larger context. Accountability in terms of assessment needs to be linked with a process of sharing perceptions 

and fostering understanding.  

 

10. Review of Related Literature 
In the past decades adequate literature has been produced in the area of testing and evaluation. 

 

Figure 18:  Reviewed literature 
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A considerable body of literature has been developed about how evaluation results can and should be 

used for improvement (David et al., 1989; Glickman, 1991; Meier, 1987; Miles & Louis, 1990; O'Neil, 1990). 

Much of this literature has taken a systems approach, in which the authors have examined decision making in 

school systems, and have recommended approaches for generating school improvement. This literature has 

identified four key factors associated with effective school reform (David et al., 1989).  Curriculum and 

instruction must be reformed to promote higher-order thinking by all students; Authority and decision making 

should be decentralized in order to allow the educational institutions to make the most educationally important 

decisions; new staff roles must be developed so that the language instructors may work together to plan and 

develop educational reforms; and Accountability systems must clearly associate rewards and incentive to 

student performance at the skills-building level.  

Some scholars stated that the change must be seen as a natural and inherent part of the education process, 

so that individuals in the system accept and feel comfortable with new ways of performing their functions. 

Testing and Evaluation is prerequisite and sine qua non at the outset of a LEP in a country. This step will keep 

the whole LEP in constant monitoring and intact in all respects. All the dimensions of the LEP must be seen in 

the perspective of testing and evaluation. For instance, Materials evaluation is an educational necessity because 

it shows how a textbook can be improved or justified. Teaching materials have a direct influence on the process 

of learning and teaching. Nunan (1988) states that: materials are, in fact, an essential elements within the 

curriculum, and do more than simply lubricate the wheels of learning. At their best, they provide concrete 

models for desirable classroom practice. They act as curriculum models and at their very best they fulfill a 

teacher development role (Nunan, 1988, p. 98). Weir and Roberts (1994) state two main reasons for evaluating 

teaching materials. First, it provides evidence ―which can inform theoretical disputes about directions to be 

followed in language teaching or in teacher education‖ (p.11). Second, it is a tool to indicate the suitability of 

particular approaches or techniques under given conditions and whether they meet the claims made for them. It 

is important for the textbooks writers in engaging enough to excite the students' interest, but still to thoroughly 

present the fundamentals of English in an age appropriate manner. This makes the evaluation of the textbook a 

matter of high importance. Palmer (1922) stated that "If we take care of the elementary stage, the advanced 

stages will take care of themselves" (p. 13).  

 
11. Significance of the study: 

The present study has both theoretical and practical contributions. It has a theoretical contribution in the 

sense that it is poised to contribute to the proper functioning of FLEP in the country. Since English is considered 

as today‘s language of international global communication and transaction, the oil-rich Arab countries cannot 

afford to be left out while its neighbors and other under privileged countries around the world are improving 

their English literacy as well as proficiency. 

 

Figure 19:  Systematic evaluation in time will enhance the quality based language education prograame in a 

country 

This timely evaluation, along with others, may prove to be a 

valuable input to the Ministry of Education by serving as a possible guide 

for similar future textbook evaluations. Furthermore, the study also aims 

to provide a practical survey of how teachers can best evaluate the 

textbook in particular and foreign language educational dimensions in 

general. In actuality, this evaluation would benefit not only teachers and 

students, which is always in the forefront of every educational improvement, but also textbook designers and 

publishers and, ultimately, decision makers. The gains would come in the form of advice to classroom 

instructors on areas where a textbook can achieve its goals and on what parts would they need to use 

supplementary materials. For textbook designers and decision makers, the study would give them a feedback 

about the textbook and how it can be developed. 

 

12. Testing and Evaluation in broader perspectives: Discussions and interpretations: 
Figure 20:  Testing and Evaluation in theoretical perspectives 

The poor performance of the students in a language education 

programme does not only reflect the weakness of the students as well 

as the lack of students‘ motivation in the target language but at the 

same time it also draw the attention of the scholars and educationists to 

review the whole on –going language education programme in toto 

from the top to bottom and vice versa. 

Testing and Evaluation is a quite broad. Testing and Evaluation 
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is one of the areas of Applied Linguistics. At present the discipline is growing rapidly around the world. 

Researchers, scholars, academicians, educationists, linguists etc. are now realizing its academic relevance in 

various areas of Humanities and other Human Sciences. The findings of many researches are coming out which 

has pointed out its potential ingredients. Needless to say, within the last three decades there have been 

tremendous theoretical and methodological developments within the field of evaluation. Despite its progress, 

there are still many fundamental problems faced by this field as "unlike medicine, evaluation is not a discipline 

that has been developed by practicing professionals over thousands of years, so we are not yet at the stage where 

we have huge encyclopedias that will walk us through any evaluation step-by-step", or provide a clear definition 

of what evaluation entails (Davidson, 2005).  

 

13. Significance of English as a foreign language in the national growth: 
Figure 21:  English language as one of the major factors in national advancement 

English is an important and useful language to learn because 

today, millions of people from all over the world are using 

English as a means of communicating with each other. In this 

regard, like other non-English speaking countries, Arab 

countries in general now too, understands the sensitivity of 

English and considers it a source of professional growth. As 

a matter of fact, Oil Arabic exporting countries now need 

English as a lingua franca to interact with the non-Arabic 

speaking countries round the world. Needless to say, English 

plays a vital role in international trade.  

 

14. The Focus of the present study: 
Figure 22:  Focus pf the study 

The present study discusses the issues and factors in 

brief that are responsible for the present specific condition 

of TLEF in the kingdom. The aim of the study is to highlight 

them and consequently draw the attention of policy makers, 

curriculum planners, syllabus framers, linguist, 

educationists, experts of language pedagogy text book 

writers, language teachers and whosoever associated with 

FLEP. I hope that the author‘s viewpoints, arguments, 

concluding remarks and suggestions may be in the wider 

interest of the kingdom. This in turn will hopefully help 

them better evaluate the existing and on-going FLEP in a broader perspective. Since ‗teaching‘, ‗learning‘ and 

‗evaluation‘ are inter-linked and go side by side in any language instructional programme. The study is therefore 

concerned with the TLEFL with reference to testing and evaluation and how these can be appropriately 

managed in a country‘s existing language educational system. The present study is the outcome of my more than 

six years of teaching English as a foreign language in the Kingdom and also nearly two and half decades of 

observations and experiences being a learner at first instance and later as a teacher as well as an evaluator. 

Furthermore, my working experiences in a massive national level project ―National Testing Service‖ of Centre 

for Testing and Evaluation, Central Institute of Indian Languages (CIIL), Mysore –India also contributed to it. I 

have tried my level best to put in this study all my decades long observations and experiences about on-going 

language teaching, learning and evaluation in educational institutions. It is hoped that the author‘s present 

efforts would be fruitful for all those who are associated with the FLEP in the kingdom.  

 

15. Brief notes on evaluation along with supported diagrammatical representations: 
Figure 23:  Evaluation in education    

Evaluation in education is defined as a systematic 

process of determining the extent to which the instructional 

objectives are achieved by the learners (Gronlund, 1976). 

Evaluation in FLEP should always be seen and carried out in 

terms of its objectives i.e. educational objectives and in 

order to achieve the said objectives what are the essential 

tools (or things) that are required. 

Evaluation is therefore sine qua non at every level of 

educational processes - both for its formulation and 
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implementation. Evaluation in its formative stage requires certain things and without which it cannot be carried 

out. 

 

16. Foreign Language Educational Dimensions (FLED) with reference to testing and evaluation: 
A  theoretical framework on ‗evaluation in language education‘ there is an implicit assumption that this 

process happens in a rational and broadly vertical fashion, which, in a highly simplified way, can be represented 

in a series of steps in the following manner: 

The following hierarchical gradation shows that the activities of testing, assessment, measurement and 

finally evaluation are required to be performed at each and every above graded level (i.e. the boxed contents). In 

the present study these hierarchical graded levels have been supposed as the FLEP. The FLEP need evaluation 

and should be looked at from the point of view of testing and evaluation. Evaluation of anyone of the above if 

not taken into account sincerely and systematically would adversely affect the total foreign language teaching 

and learning programme and over all personality growth of the students in general. Moreover, it would create 

obstacles in achieving desired goal / or educational objective. At the same time it is also true that in language 

education, evaluation in one way or other way has always been existed from top to bottom. No existing 

educational dimensions today are free from evaluation. But they have not been looked from the point of view of 

testing and evaluation. 

 

Figure 24:  Hierarchical gradation of testing dimensions in FLEP 
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instructional review and thereafter revise accordingly. Apart from academic and non-academic reasons 

responsible for the poor performance of the students in FLTL, the lack of evaluation may be subjected to be one 

of the major causes for the present undesired condition of teaching-learning. It also seems that the lack of 

expertise, trained man power (Human Resources) and lack of ―Consultancy and Training‖ in the area of testing 

and evaluation also broadly and adversely affect a language teaching programme in a country. 

The future of a country apart from the competency in the mother tongue also lies its citizens‘ competency 

in the foreign language (English). If a country is to prosper and grow at a required space then she has to make its 

FLEP more viable and strong from the pre-school days. History tells us that no nation can prosper by adopting 

only a mother tongue (L1) and discarding a foreign language in its educational systems. 

TLFL in schools, colleges and universities in the country at present need attention in the sense that after 

nearly a decade of learning a foreign language (English) it is practically been seen and observed that individual 

learners do not get fully acquainted with the basic language structures or minimum competency level in the 

concerned language which do reflect in their learning skills i.e. listening comprehension (understanding), 

speaking, reading and writing. After completion of even higher education when an individual is confronted with 

the task of writing an application, a letter, an essay or even a piece of text etc. in the foreign language, the 

students are generally failed to perform effectively and satisfactorily in the target language. The same happens 

with other skills too. The infusion of ―modern technology‖ viz; CALL in foreign language education which has 

had a tremendous impact on the educational set up as a whole and consequently brought revolutionary changes 

in all walks of human lives that has had a controlling effects and impact on and functioned as an ingredient in 

protecting the further down fall of foreign language teaching and learning standards. It is also true that the recent 

history of the kingdom language education is replete with the cycles of new, better innovative ideas, methods, 

technology etc. constantly replacing the traditional one.  One should not disagree with the contention that there 

has been a great deal of changes in PLEP over the past several decades. But have these changes particularly in 

FLEP really brought any required improvements of any kind? This is really a matter of serious concern for all 

those associated with the FLEP.  Cooperation between course lecturers, administrators, material developers, test 

writers and employers may lead to the creation of ELT courses that will create teachers that contribute to 

―excellence in classroom assessment‖ (Stiggins 1999: 27). 

 

17. Pre-requisites for Evaluation: 
Evaluation is seen as a sub-system and is expected to build in at every stage of the educational process as 

feedback, control and monitoring. As a system it is incorporated at the end of the educational process and is 

considered a system with interdependent functions. 

 

Figure 25:  Evaluation requirements 

 

 

 

 

 

 

 

 

 

 
Evaluation works as a quality control and as a result brings quality change in the entire language 

educational system. This can be represented diagrammatically in the following manner: 

 

18. Evaluation as a Control System: 
Figure 26: In FLEP, evaluation becomes a control system  
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Evaluation being a feed back is said to be a systematic and dynamic process which involves the 

presentation and dissemination of evaluation information in order to ensure its application for the better 

academic improvements in a foreign language instructional programme. So, better and timely feedback is 

required at the time of evaluation. Evaluation gives us incessant feedback for effective teaching-learning. Feed 

back is one of the integral parts of evaluation cycle. In a broader perspective effective feedback contributes to 

improving quality, development policies, programmes and practices by providing policy makers, curriculum 

planners, and syllabus framers etc. with relevant information in policy making decisions at higher level. So, it is 

imperative that feed back need to be improved and that evaluation results should be used more actively to 

enhance current and future aid policies and programmes. Keeping in view its relevance, incessant feedback 

mechanisms should be made very strong. Hence a standardized approach to improving evaluation feedback 

would be essential requirements. Educational institutions need to take into account evaluation feedback much 

more sincerely and seriously if they are to achieve the more effective teaching-learning. Without proper 

feedback evaluation loses its worth, potential and value. The real value of evaluation should be assessed by the 

impact it has on the improvement of on-going instructional programme and on future aid policies. Besides, there 

is a broad consensus that the major goal of evaluation should be to influence decision making body or policy 

formulation through the provision of empirically-driven feedback. The pupils learning growth is enhanced 

through effective feedback. Feedback mechanism can be seen in the following given diagram: 

 

19. Evaluation as a Feed Back Mechanism: 
Figure 27: In FLEP evaluation provides a feedback 

 

 

 

 

 

 

 
Note: All the above mentioned essential testing and evaluation dimensions in FLEP (as listed in figure No.4.) 

have been termed here in short as {LED}. 

 

Figure 28: Feedback 

Evaluation plays a significant role in monitoring the 

whole on-going language teaching-learning programme in 

accordance with the educational objectives. Evaluation 

being a monitoring process helps in obtaining data/ 

information that yields one‘s the correct picture of on-

going realities in the process. It is obvious that these data/ 

information is collected in a well planned manner i.e. 

systematically, scientifically organized and moreover on a 

regular basis. On the basis of these collected information, 

the evaluator can evaluate whether language instructional 

programme is moving in a desired direction or not. If not, on the basis of his value judgment he can inject the 

right thing in a right place in order to control and maintain equilibrium in the entire evaluation process. We see 

in our day-to-day life that many organizations, companies as well as educational institutions keep and maintain 

records and notes of their day-to-day homely affairs and also discuss on a routine basis what they are doing. 

This simple checking becomes monitoring when information is collected routinely and systematically. This 

information may be of any kind affecting a language instructional programme.  

In an on-going LEP monitoring is sine qua non. It helps us to assess what is actually happening within 

the on-going programme.  This monitoring information apprise us how well are we doing? ; are we doing the 

desired things? And lastly what difference are we making? And as a result of this we gear up to evaluate and 

thereafter act accordingly in a real life situation. It is to be noted here that while monitoring is a routine and on-

going kind of thing whereas evaluation is an in-depth study which takes place at specific points in time during 

the course of teaching and learning. In a practical class room situation careful monitoring guarantees the best 

performance from the learners and provides the most instructive feedback for the teacher. Effective monitoring 

in class room situation is an essentially required skill and activity that needs to be developed for the benefits of 

the learners. This will help the teacher in knowing the actual plus and minus points in his pupils.  
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Effective evaluation answers these questions: 

What did we do? What did we achieve? Did we achieve what we intended? What have we learned? What 

else is needed? Did we achieve the objectives specified in Bloom‘s Taxonomy of education? 

 

20. Evaluation as a Monitoring Process: 
Evaluation monitors an ongoing LEP. The more regular the checks on student progress the more closely 

the process can be observed to see that the correct evaluation monitoring process is on the way. The monitoring 

also gives an opportunity to the concerned persons and departments for the check and balance in the existing 

process as a whole and consequently can re-assess in accordance with their needs.  

 

Figure 29: Evaluation as a Monitoring Process 

 

 

 

 

 

 

 

 

 

 
The processes of monitoring as well as controlling go together during an evaluation. It can be represented 

by the following diagram: 

 

21. Evaluation as a monitoring as well as a controlling evaluation mechanism:  
Monitoring is the ongoing review of the whole LEP. It is a prevention and response interventions to 

determine whether they are developing in accordance with the requirements and whether any adjustments may 

be needed so they achieve their intended goals. Effective monitoring includes a co-ordinated reporting system. 

ü Purposes of Monitoring and Evaluation 

ü Ensuring planned results are achieved 

ü Improving and support management 

ü Generating shared understanding 

ü Generating new knowledge and support learning 

ü Building the capacity of those involved 

 

21.1 Using monitoring and evaluation to learn and improve: 

The fourth phase of the monitoring and evaluation cycle - reviewing and learning: Using evaluation 

findings is the final stage of the monitoring and evaluation cycle. It is what makes the time invested 

worthwhile.  

Figure 30: Applying monitoring and evaluation for better improvement 

 
In this final stage, organizations: 

Á make use of the findings to feed back into, and guide the concerned educational institutions 

Á tell others about what they have learnt 

Á Influence in the change of policy. 
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Effective m onitoring answers these questions: Are we achieving what we intended in the beginning of 

the programme? How? Why or why not? What are the hindrances and obstacles to implementation? Are we sure 

that we are coordinating effectively to achieve the desired goals. What are the implementation gaps? How are 

we going to address them? 

 

Figure 31: Evaluation as a monitoring as well as controlling process 

 

 

 

 

  

           

 

 

 

 

 

 

 

 

 

                                            

 

 

 

 

 
Figure 32: Positive feedback 

Evaluation helps us to know about the 

actual progress of the language learners and to 

make use of this knowledge as a feed back for 

the appropriate and timely intervention for the 

benefit of both the teachers as well as learners. 

It provides both of them with reliable and useful 

information that can be taken for grant as the 

basis for the improvement in teaching methods, 

materials, media etc. In a practical   teaching-

learning situation evaluation monitors both the 

language instructors as well as the learners and 

gives them directions to move in a desired 

direction in the concerned language programme. 

 

22. Foreign language syllabi: A Critical Review and Analysis in general: 
Figure 33: Cognitive, affective and psychomotor domains are considered as important personality traits 
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the poor performance of the pupils‘ primary language 

learning skills.  
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consequently influence the language learning process. I would like to put forth here with strong arguments that 

no instructional programme can achieve ultimate learning objectives unless and until these personality 
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traits/factors (which are outlined in the Bloom‘s Taxonomy of Education) are taken into account at the outset of 

a language programme. But the present study does not take into consideration the teaching-learning and its 

consequential effects on pupils‘ personality during the course of learning. 

 

Figure 34: Language Courses 

 
We are living in 21st century which has given birth and facilitated innumerous scientific & technological 

advancements not only in the area of physical sciences and humanities but in the area of foreign language 

education too. In the light of the developments and later on the application of new approaches, methods, 

techniques, technologies etc. in the area of foreign language teaching and learning contributed by linguistics, 

applied linguistics and moreover constant debates and discussions since decades in this regard, the resultant 

contents/outcomes of these could not find much place or given due importance as contents in the foreign 

language syllabuses. If we thoroughly look into the contents of foreign language syllabi in particular and 

analyze them in the perspectives of evaluation from primary level up to the graduation level we come to realize 

that foreign language syllabuses do not reflect clear cut guidelines in terms of goals, aims and objectives. 

Syllabus framers should evolve parameters in framing foreign language syllabuses in accordance with the level 

or competence of the target group. There is a need for coordination between policy makers and the planners of 

curriculum and syllabus. 

Language teaching and learning is basically concerned with the four primary skills viz; listening, 

speaking, reading and writing that are the pre-requisites to have good proficiency and mastery over the basic 

structures /or  language as whole. If proper attention is not being paid to any one of these skills during the 

course of teaching and learning it would not pave the way in achieving the desired goals. All the four primary 

and essential skills of language learning viz; listening, speaking, reading and writing must be given priority in 

the curricular framework. In connection with the proper and systematic development of listening skill it is 

imperative to point out here that standard spoken forms of the language instead of the written one are to be 

given priority in the curriculum because the learners are more surrounded and influenced with the spoken forms 

around them.  

There is an increasing apprehension that the prime objectives of language teaching-learning have been 

ignored as evident from the contents of the foreign language syllabi. Teaching-learning objectives should be 

decided in accordance with the level of the students. A language syllabus should reflect the ―immediate 

objectives‖, ‗intermediate objectives‖ and ―ultimate objectives‖ i.e. educational objectives given in the 

Taxonomy of Education. 

Nevertheless, the language curriculum, syllabus and text book contents must suit the need of the 

community and take into consideration the sentiments of the people particularly in case of religious and 

minorities, linguistic minority and underprivileged classes in the country. No language teaching is free from 

ideology. In language teaching-learning ideology in one way or other way has always been there since time 

immemorial. As we know that one of the important goals of our FLEP is to impart moral values to the children 

from the outset of their studies. Our language programme should run in such a way that these moral, religious as 

well as cultural norms and values should also reflect in the learners‘ personality during the course of learning 

beside the acquisition of skills. These can be achieved only by preparing lessons that contains these values but at 

the same time it must assure that all given lesson contents have been prepared keeping in view the essential 

learning skills on a priority basis. This will help the children to imbibing these universally recognized moral 

values and acquiring skills simultaneously. These adopted approaches would integrate the communities with the 

system of education and create a healthy learning environment. We should adopt community based approach in 

framing curriculum/syllabus.  
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23. Evaluation monitors both the teacher and learners: 
Monitoring and evaluation mechanisms are essential for developing effective programmes to prevent any 

kind of undesired on-going activities in the educational system as a whole. 

 

Figure 35: Evaluation monitors the teacher as well as learners to perform their respective roles effectively 

 

 

 

                  

 

 

 
Evaluation has to be based on systematic data collection for the improvement and the generation of 

knowledge about effectiveness. Evaluation is carried out in a systematic way which involves both testing and 

measurement. Monitoring is the routine and systematic collection of information against a plan. The information 

might be about activities, or about outside factors affecting the language education programme.  It can be seen 

in the following diagram: 

 

Figure 36: Evaluation as a systematic process includes testimony, measurement and evaluation 

 
Evaluation is a systematic process which includes measurement and measurement forms the basis for 

evaluation. The relationship between the two can be presented in the following manner:  

Evaluation =quantitative description of phenomenon (measurement) +value judgment. 

It can be more appropriately and accurately demonstrated by the following diagram: 

 

Figure 37: Evaluation involves value judgment based on the above boxed contents 
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From the preceding contention as it appears that ‗evaluation‘ is something we may call it  ‗needs‘, 

‗demands‘ and ‗supply‘ kind of things in any language education programme. Evaluation ascertains the kinds of 

requirements and feedback to the total instruction programme in accordance with the instructional objectives. 

 

24. Evaluation as interdependent and indispensable activity: 
Figure 38: Chained activities-go side by side 

               A                                                   B                                                   C 

 

 

 
The absence of the third (i.e. the egged like circle ‗C‘ on the first two (i.e. circles ‗A‘ & ‗B‘) will have an 

adverse impact on the instructional programme as a whole and will result into the poor quality outcome both in 

teaching as well as in learning. These three major academic activities must take into account the detailed 

analysis of two major dimensions i.e. informative and exploratory which are intimately and indispensably linked 

with the components and sub components of language and literature. These traits (learning objectives) are 

envisaged in the ―Taxonomy of Education‖ as objectives of education apparently the personality aspects 

subjected to measurement. Teaching, learning and evaluation should always go side by side. But in foreign 

language teaching-learning situation, ‗evaluation‘ has not been given much concern and due importance. The 

main reason that can be cited here in this connection is the lack of human resources in the area of evaluation. 

Evaluation in foreign language education system may be demonstrated diagrammatically in the following 

manner:  

 

Figure 39: Lack of integration among ‗teaching‘, ‗learning‘ and ‗evaluation‘ results into the poor performance 

of the learners as a whole 

 

   

 

 

 

 

 

 

 
 

 

 

Evaluation in a broader perspective should reflect the ultimate objective of learning i.e. the all round 
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Proper and systematic evaluation brings quality in the focused area of instructional as well as educational 

objectives:  
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25. Evaluation as a comprehensive mechanism: 
Figure 40: Evaluation is a comprehensive mechanism 

 
 

 

 

  

 

 

 

 

 

 

 

 
 

Concluding Remarks and suggestions: 

Language testing and language evaluation ―provide goals for language teaching‖ and ―it monitors success 

in reaching those goals‖ (Davies 1990:1). ―If assessment is not working effectively day to day in the classroom, 

then the power of assessment at all other levels is diminished‖ since ―standardized tests cannot overcome the 

dire consequences for students of the on-going mis-measurement of their achievement in the classroom‖ 

(Stiggins 1999:23). Because of these issues, an independent assessment and evaluation body in the kingdom like 

NTS constantly has to evaluate their on-going LEP being carried out both in the mother tongue 

teaching/learning as well as the foreign language teaching/ learning to make sure that they prepare their 

graduates well for the challenges of today‘s needs. 

Testing and evaluation take major role in language teaching and learning. We can conduct different kinds 

of tests to know about the students skills in the foreign language. After test we will do the standard evaluation. It 

will show the performance level of students. In language skills evaluation we can find the students problems in 

learning. Then we can find out the remedial measures for that particular problem. Evaluation is a systematic 

gathering of information for purposes of making decisions. It is the collection, analysis and interpretation about 

any aspect of a programme of education and training as part of a recognized process of judging its effectiveness. 

Evaluation is defined as an attempt to understand what is going on to judge its worth and make decisions about 

it. One can add many more reasons for doing evaluation. It is not just for measuring students‘ learning at the end 

of a course. Tests are useful in diagnosis, prediction, selection, grading, guidance, self- correction, etc. There is 

internal as well as external evaluation in most educational institutions. 

Keeping in view the present scenario of ELTL scenario in the country we may conclude that FLEP in its 

totality needs a fresh look the way in which it is going on at present. It also demands that the educationists as 

well as the expertise available in the area of foreign language evaluation to review, reformulate and thereafter 

give a serious thought to the whole on-going teaching, learning and evaluation process within the domain and 

perspectives of testing and evaluation in particular if we are to provide a quality based foreign language 
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education to the people. Foreign language syllabuses need revision and reformulations in accordance with the 

kinds of contents that are required for the better improvements of all the four primary skills of language learning 

and lower order skills at the initial stage and later on to develop the higher order skills. The level and 

competency ofstudents in the foreign language must be taken into account. In the light of the fast growing world 

economy and linguistic scenario we need education that validates the people‘s home culture as well and also 

removes the barriers that inhibit them from participating fully in consonance with the emergence of the concept 

of ―globalization‖ in today‘s world. Last, but not least if English as a foreign language is to be taught effectively 

, sincerely learned and thereafter properly tested and assessed in its entirety then it would pave way for a nation 

to progress in the desired direction. The progress of a nation to a great extent depends upon the desired level of 

competency of its citizens in their mother tongue along with the foreign language. Needless to say, TLEFL in 

any country at present can not be discarded keeping in view the existing scenario of the globalization. It is an 

undeniable fact that a child can better express in his mother tongue rather than any of his second or foreign 

language. He feels more ease and more comfortable in his own language. If he is being taught anything in the 

class in his own language he can pick up it quickly and understand it in a better way. But this is not the case 

with the second/foreign language. It is more stressful and burdensome on the child‘s mind. So keeping in view 

these various suggested significant and advantageous points with reference to foreign language learning, 

teaching and evaluation the policy makers while framing the language education policy of the country, should 

give due importance to foreign language teaching and learning along mother-tongue education in the National 

Curriculum Framework and make the provisions of all sorts of pedagogical aids and other teaching-learning 

facilities required for imparting better ‗foreign language teaching‘ in the class. In pursuance of these ideas 

‗evaluation in the language education‘ apart from class evaluation need a strong ―centralized mechanism‖ to 

control the overall on-going FLEP in the country in particular and testing language competency of individuals 

for different purposes in general. It is hoped that these will ensure the ‗all round-growth of the students‘ in the 

FLEP from the very beginning to the end. The author of the present paper feels that the proper and effective 

formulation ELTLP policy and subsequently its implementation in a monolingual country like Saudi Arabia is a 

great challenge before the nation. The academia should give a serious thought to it.   

Finally as a student of linguistics it is my first and foremost duty to express my opinions to draw the 

attention of the academicians and educationists about the relevance of language evaluation in a country.  

 

Abbreviations: 

1. Foreign language educational programme (FLEP) 

2. English Language Teaching and learning Programme (ELTLP) 

3. Language education programme (LEP) 

4. Teaching and learning a foreign language (TLFL) 

5. Language education testing and evaluation (LETAE) 

6. Teaching-learning English as foreign language (TLEFL) 

7. English as a foreign language education programme (EFLEP) 

8. Minimum Levels of Foreign Language Learning (MLFLL) 

9 Language testing and evaluation (LTE) 

10. Computer Assisted Language Learning (CALL) 

11. Foreign Language Teaching and Learning (FLTL) 
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13. Foreign Language Educational Dimensions (FLED) 

14. Foreign Language Evaluation (FLE) 

15. Teaching of English as a foreign language (TOEFL) 

16. Foreign Language Educational System (FLES) 

17. Foreign Language Teaching and Learning Programme (FLTLP) 
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19. English Language Teaching (ELT) 
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